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Abstract 
 
Pacific Islander Women of the U.S. Armed Forces: A Narrative Study 
 
 
Liz Masaniai Lynn, Ed.D. 
Drexel University, May 2017 
Chairperson: Kathy D. Geller 
The purpose of this qualitative study was to explore, through their narratives, the 
cultural, social, and professional experiences of Pacific Islander women who served in 
the United States Military (both veterans and Active Duty personnel).  The researcher 
delved into the stories Pacific Islander women veterans and Active Duty members shared 
about their experiences before, during, and after serving in the military.  Prior research 
suggested that Pacific Islander women may be silent about challenges and struggles due 
to their cultural upbringing (McLaughlin & Braun, 1998).  Fifteen Pacific Islander 
women were invited to participate in this study.  Eleven of the 15 participated: six Active 
Duty and five veterans.  Islands represented were Fiji, Guam, Hawaii, Samoa, and Tonga, 
and branches of service included U.S. Air Force, U.S. Army, U.S. Navy, and the U.S. 
Marines.  
Data collected sought to answer three research questions: (a) what stories do 
Pacific Islander women tell about their cultural and social identity before joining the U.S. 
Armed Forces? (b) What stories do Pacific Islander women veterans share about being in 
the U.S. Armed Forces? And (c) What do Pacific Islander women veterans describe about 
coping with life transitions from military service to civilian education and career 
opportunities?  
The findings identified that for Pacific Islander women veterans and Active Duty 
members, (a) family and church values were integral to their worldviews, (b) encounters 
led to increasing self-awareness and stronger social identity, (c) building relationships 
while serving was rewarding, (d) coping with the emotional impacts of deploying, (f) 
transition from the military difficult, and (g) unprepared for securing civilian professions.  
More research is needed to bridge the gap in the academic community about Pacific 
Islander women in the U.S. Armed Forces.   
Recommendations included to: (a) recruit and retain more Pacific Islander 
women, both enlisted and officer, into the U.S. Armed Forces; (b) establish a support 
network for single mothers on Active Duty; (c) provide a sustainable network to assist 
Pacific Islander women veterans who suffer from PTSD; (d) enhance the Transition 
Assistance Program-TAP; and (e) focus programs to better support women veterans 
attending college. 
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Chapter 1: Introduction to the Research 
Introduction to the Problem 
As of 2009, there were 21.8 million U.S. military veterans, of whom less than 1% 
self-identified as Pacific Islanders (30,110), and only 12% of that group was female 
(3,688; U.S. Census Bureau, 2009).  Pacific Islanders are from the Polynesian islands 
including Hawaii, Samoa, Guam, Tonga, and others (U.S. Census Bureau, 2012).  
Crocombe (2004), in describing the cultural values of Pacific Islanders, noted, “what is 
important to Pacific Islander Americans is ancestry, family, and the values of love, 
obedience, respect, and firm discipline” (pp. 180-181).  McLaughlin and Braun (1998) 
found that in Asian and Pacific Islander cultures “implicit concerns are not allowed to be 
expressed verbally” (p. 118).  Pacific Islander women who join the U.S. Armed Forces 
leave behind this intrinsic culture and identity “to support and defend the Constitution of 
the United States against all enemies, foreign and domestic” (U.S. Army Center of 
Military History, n.d., para. 2).  
Minority women veterans, from a range of cultural backgrounds, have engaged in 
the support of the national defense of our country serving as nurses, cooks, and telephone 
operators (Quester & Gilroy, 2002).  They also served as combat helicopter pilots and 
ballistic missile submarine operators (Hlad, 2013; Luna, 2014).  They have actively 
served in post 9/11 war efforts against terrorism, and recently, all women in the military 
won the right to fight in combat.  Pacific Islander women, while small in number, serve 
in all these roles.  As a significant shift in both U.S. economy and military strategy 
occurs, many troops are returning home and transitioning back to civilian life (Faurer, 
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Rogers-Brodersen, & Bailie, 2014).  For some women veterans who depart the U.S. 
Armed Forces, the concept of leaving their military identity behind and embracing a new 
civilian identity is met with considerable uncertainty.  As Savion (2009) noted, one of the 
most difficult challenges of leaving the U.S. Armed Forces is defining “who you are” (p. 
147).  After leaving military service, some women veterans experience a sense of 
isolation and loneliness, knowing that things will never be the same as before (Suter, 
Lamb, Marko, & Tye-Williams, 2006).  Tajfel (1981) noted that leaving the identity of a 
familiar group frequently presents difficulties in adjusting to the new social identity.  
In addition to social identity challenges, Gold et al. (2007) suggested that 
“screening, assessment and treatment of PTSD, Post-Traumatic Stress Disorder, 
symptomatology among female veterans should emphasize the severity and patterns of 
PTSD symptoms and their impacts” (p. 78) on career and education opportunities.  In a 
2015 Bureau of Labor Statistics report, nearly 82,000 women veterans were unemployed, 
and Gulf War-era women veterans were the largest group of those unemployed (U.S. 
Bureau of Labor Statistics, 2015).  The degree to which PTSD symptoms have affected 
Pacific Islander veterans is not known. 
Little is known about the experiences of Pacific Islander women who served in 
the U.S. Armed Forces and their transition challenges, which may be due in part to their 
cultural background.  Raised in cultures that do not discuss personal issues beyond family 
boundaries, Pacific Islander women veterans may be silent about issues they face related 
to mental health and living conditions, so as not to bring shame upon themselves or their 
family.  Pacific Islander women veterans who initially shed their cultural identity to adapt 
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a U.S. military identity may find acculturation back to civilian status especially 
challenging.  
Tsai and Radhakrishnan (2012) concluded, “Pacific Islanders are one of the 
fastest growing but most poorly understood racial minority groups” in the U.S. (p. 1).  
This study sought to explore and understand the cultural and social experiences of Pacific 
Islander women veterans before entering the U.S. Armed Forces and to shed light on their 
stories about their successes and struggles of being in the military and transitioning to 
civilian life. 
Statement of the Problem to be Researched 
After serving in the United States Armed Forces with duty, honor, and pride, 
Pacific Islander women veterans may encounter integration challenges upon transitioning 
back into civilian life.  
Purpose and Significance of the Problem 
Purpose Statement 
The purpose of this qualitative study was to explore, through their narratives, the 
cultural, social, and professional experiences of Pacific Islander women who have served 
in the United States Military (both veterans and Active Duty personnel).  Pacific Islander 
women veterans may encounter challenges in coping with transitions and attaining career 
and education opportunities.  They may suffer in silence about these struggles due to their 
cultural upbringing.  This qualitative study sought to better understand this population 
offering them a voice to tell their stories of triumphs and struggles.  
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Significance  
While abundant studies about other minority women veterans including 
Hispanics, African Americans, and Asians exist, little research has been conducted with 
Pacific Islander women veterans.  According to Tsai and Kong (2012), “Pacific Islanders 
are under-studied in relation to veterans of other race/ethnic veteran groups” (p. 1442).  
There are several reasons why this study is important.  First, on evaluating PTSD among 
Pacific Islanders and Asian Americans who served in Iraq and Afghanistan, a study 
revealed, “data are scarce regarding the prevalence of PTSD among military samples of 
Asian Americans and Native Hawaiian/Pacific Islander ancestry” (Whealin et al., 2013, 
p. 1063).  Similarly, in another study regarding PTSD among ethnic-racial minorities in 
the United States, Pole, Gone, and Kulkarni (2008) noted, “Asian and Pacific Islander 
Americans are among the fastest growing groups in the United States, but they are very 
under-represented in the PTSD literature” (p. 51).  Second is the importance of cross-
cultural competence.  According to Trejo, Richard, van Driel, and McDonald (2015), 
cross-cultural competence allows for enhanced interactions with people from other 
cultures and “is critical for military personnel to understand and perform effectively in 
complex cultural environments and to interact with individuals from other cultures” (p. 
276).  Understanding the cultures from Polynesia may offer insights for other ethnicities 
to figure out why some Pacific Islander cultures do not discuss personal, family, and 
health problems.  
Third, one of the challenges faced by the Pacific Islander community is that their 
census data, in many cases, has often been combined with the broad racial category of 
Asian Americans.  In 1976, the Office of Management and Budget (OMB) created the 
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new racial category of “Asian Pacific Islanders.”  In 1997, OMB Policy Directive No. 
15 was amended to recreate this racial category as Native Hawaiian and Pacific Islanders 
(NHPI).  This Directive mandated the disaggregation of NHPI data from that of Asian 
Americans (Office of Management and Budget, 1997).  Pacific Islanders continue to be 
categorized as Asian American, which creates problems for Pacific Islander women 
veterans in accessing health, social services, housing, education, and employment 
opportunities.  Ghosh (2003) contended it is “difficult to gather data on Pacific Islanders 
because of the practice of combining Pacific Islanders with Asian Americans which 
includes at least 29 Asian countries and 20 Pacific Islander cultures” (p. 2093).   
More research is needed to better understand the cultural boundaries of Pacific 
Islander women, both Active Duty personnel (referred to as Active Duty) and veterans, 
who may not necessarily seek much-needed social services.  Burkhardt and Hogan (2015) 
asserted, “better understanding of these experiences can provide greater insight when 
assessing, treating, and/or referring female veterans to health care and social services” (p. 
121).  New studies may lay the groundwork for improved government policies to assist 
Pacific Islander women veterans in gaining access to much-needed social services.  This 
study sought to give voice to the untold stories and experiences of Pacific Islander 
women who continue to serve and who transitioned from military service to civilian life 
and to inform career, health, and educational practitioners.  
Research Questions Focused on Solution Finding 
This narrative research study sought to answer the following questions: 
1. What stories do Pacific Islander women tell about their cultural and social 
identity before joining the U.S. Armed Forces?  
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2. What stories do Pacific Islander women veterans and Active Duty personnel 
share about being in the U.S. Armed Forces?  
3. What do Pacific Islander women veterans and Active Duty personnel describe 
about coping with life’s transition from military service to civilian education 
and career opportunities?  
Conceptual Framework 
Researcher’s Stance  
After serving 24 years with the U.S. Air Force during the Vietnam War, 
Operation Enduring Freedom (OEF), and Operation Iraqi Freedom (OIF), I have secretly 
wondered what motivated my other Pacific Islander “sisters” in choosing the U.S. Armed 
Forces as a career.  It was my honor and privilege to conduct this narrative study to 
explore, learn, and empathize with their experiences.  I was born in Hawaii and spent my 
formative years (age 8-18) on the island of American Samoa, in a village called Puapua 
(see Figure 1). 
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Source: Brittanica (n.d.) 
Figure 1. Map of the Pacific Islands.  
 
 
 
For many women in my generation, the cultural norm in American Samoa and 
other Pacific Islands was to complete high school, get married, and raise a family.  For 
others, the opportunity to leave the island in search of a career or to attend college was 
looked upon favorably and respectfully.  However, in the early 1970s, the notion of 
women in the military was viewed in my culture as socially unacceptable and shunned 
because the military was considered a “man’s world.”  To the chagrin of my mother, I left 
American Samoa and enlisted in the U.S. Air Force in Hawaii.   
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While the transition from a sheltered life on a Polynesian island to a military 
installation created an initial culture shock, for the most part, I enjoyed my Air Force 
career.  During my career, I longed to meet other female Pacific Islanders to share and 
revive my memories of our culture, language, customs, and food!  I suffered through 
brief periods of loneliness, depression, and anxiety that were never mentioned to my 
family or anyone.  Today, I am more passionate about listening to and learning about the 
stories of my fellow Pacific Islander veteran sisters.  I believe there is “an urgency of 
speaking, the urgency of being heard, the urgency of collective stories, and the urgency 
of public dialogue” (Denzin & Lincoln, 2011, p. 427) that will serve them.  
As a social constructivist, I drew on narrative methodology.  My predetermined 
level of involvement in the study included “immersion and co-participation, developing 
trusting relationships, and reciprocity” (Rossman & Rallis, 2003, pp. 151-159).  I was 
interested in better understanding the range of viewpoints and personal interpretations of 
the world that emerged from the stories the study participants shared.  According to 
Creswell (2012), “constructivist researchers also focus on the specific context in which 
people live and work in order to understand the historical and cultural settings of the 
participants” (p. 25).  I recognize there may be different generational experiences among 
those who served during the Vietnam era and OEF/OIF and that the aspects of my 
research included collaborating, co-learning, and cooperating with Pacific Islander 
women veterans (Herr & Anderson, 2005).  
Conceptual Framework 
The theoretical constructs that inform this narrative study include the early works 
of Tajfel and Turner’s (1979) social identity theory, Manuela and Sibley’s (2012) South 
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Pacific identity theory, and Schlossberg’s (2011) life’s transition model.  The 
conceptual framework for this qualitative study draws on the research and practice of 
three streams: (a) “who you are,” cultural and social identity before the military; (b) “who 
you became” in the military; and (c) “who you will become” after the military.    
 
 
Figure 2. Conceptual framework. 
 
Research Streams 
Cultural and social identity–Who you are.  The first stream explores the 
cultural and social identity concepts of “who you are” before entering the U.S. Armed 
Forces.  For Pacific Islander women veterans and other minority women who have served 
and continue to serve our country with pride, an analysis of cultural knowledge, 
awareness, sensitivity, and competency was examined (Papadopoulous & Lees, 2002).  
Pacific Island culture and identity were studied (Manuela & Sibley, 2012) along with the 
application of social identity theories (Tajfel & Turner, 1979) that include social groups, 
social categorization, and self-identity.    
Being in the military–Who you became.  The second stream describes “who you 
became” upon entrance into the military, as an American female service member.  Pacific 
Islander women must let go of their cultural and social identities to adapt to and become a 
Who you are
•Cultural identity
•Social identity
Who you became
•Being in military
•Choice to stay
•Choice to leave 
Who you will 
become
•Transition to 
civilian life
•Education
•Career
  
10
larger part of a dominant social category, the U.S. Armed Forces.  A brief history of 
the women in the military (Quester & Gilroy, 2002) is presented along with gender 
integration and the insights and perceptions of minority women veterans.  A three-step 
career choice model is introduced as a general decision-making guide whether to join, 
stay, or leave the military.  
Transition to civilian life–Who you will become.  For those who choose to exit 
the military, the third stream focuses on the transition to civilian life and the challenges 
and successes of seeking education and career opportunities.  This stream draws upon the 
literature on the stages of change (Lewin, 1947), coping with and adapting to life’s 
transition (Schlossberg, 2011), and career development (Super, 1953).  Government 
education benefits and job assistance programs are further explored. 
Definition of Terms 
Active Duty 
“A person who is active duty is in the military full time.  They work for the 
military full time, may live on a military base, and can be deployed at any time” 
(U.S. Department of Veterans Affairs [DVA], 2012, p. 1). 
Cultural identity  
“In terms of one, shared culture, a sort of collective, ‘one true self,’ hiding inside 
the many other, more superficial or artificially imposed ‘selves,’ which people 
with a shared history and ancestry hold in common” (Hall, 1990, p. 223). 
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Ethnic identity 
“May be thought of as an aspect of acculturation, in which the concern is with 
individuals and the focus is on how they relate to their own group as a subgroup 
of the larger society” (Phinney, 1990, p. 501). 
Native Hawaiian or Other Pacific Islander (NHOPI) 
“According to the U.S. Office of Management and Budget, “Native Hawaiian or 
Other Pacific Islander” refers to a person having origins in any of the original 
peoples of Hawaii, Guam, Samoa, or other Pacific Islands” (U.S. Census Bureau, 
2012, p. 5).  For this study, Pacific Islanders is used. 
Pidgin English 
“Mixed speech of the ports, this plantation idiom contains elements found in other 
English jargons of the Pacific, together with many Hawaiian words” (Reinecke, 
1938, p. 799) 
Reserve / National Guard 
“Persons in the Reserve or National Guard are not full-time active duty military 
personnel, although they can be deployed at any time should the need arise” 
(DVA, 2012, p. 1). 
Social identity 
“That part of an individual’s self-concept which derives from his knowledge of 
his membership of a social group (or groups) together with the value and 
emotional significance attached to that membership” (Tajfel, 1981, p. 255). 
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Transition Assistance Programs 
“Programs provided by government and private organizations to assist military 
veterans in transitioning from military to civilian life; education and employment” 
(Faurer et al., 2014, p. 55).  
Veteran 
“A military veteran is Any person who served for Any length of time in Any 
military service branch” (American War Library, 1988, p. 1). 
Assumptions and Limitations 
This study focused on Pacific Islander women, both Active Duty and veterans, 
who have served and continue to serve honorably in the U.S. Armed Forces and their 
stories and experiences transitioning from military service to civilian status.  Before 
assumptions are identified, it is important to note the researcher is a retired U.S. Air 
Force Pacific Islander.  In narrative studies, the researcher serves as a storyteller or 
collector of stories about the lived experiences of a small group of individuals.  Narrative 
inquiry provides an opportunity for the researcher to retell participants’ stories in their 
own voices.  Riessman (2008) offered, “encouraging participants to speak in their own 
ways can, at times, shift power in interviews” (p. 25).  Narrative stories may happen at 
different settings, sites, or conditions.  Creswell (2013) noted, “narrative stories occur 
within specific places or situations” (p. 72). 
 The researcher assumed the study participants voluntarily chose to serve with the 
U.S. Armed Forces.  Second, she assumed the participants served a minimum of two 
years with an honorable discharge.  Years of military service may have important 
implications for retention and attrition issues leading to more informed policies.  Third, 
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Pacific Islander women veterans, while a relatively small subset of minority women 
veterans, warrant a study to bridge a gap in knowledge about this population.  Fourth, 
limited research exists about Pacific Islander women veterans who have served in the 
U.S. Armed Forces.   
The limitations of this study include that participants may have been hesitant to 
share their true feelings about their experiences due to the cultural stigma of shame and 
dishonor to the family, and this may be reflected in the stories they choose to tell.  There 
is limited empirical data regarding the culture of Pacific Islanders and, specifically, little 
research on Pacific Islander women veterans to inform the current research.  The small 
size of a narrative study may limit the generalizability of findings; themes may only be 
relevant to the study’s population.    
Summary 
This narrative study sought to explore the essence of the cultural, social, and 
professional experiences of Pacific Islander women who have served and continue to 
serve in the U.S. Armed Forces and to better understand their stories of transition from 
military to civilian status.  The significance of the problem is that little is known about 
Pacific Islander women veterans, which may contribute in part to cultural incompetency; 
lack of vital census data; marginalization; and inadequate social, medical, career, and 
education services.  The conceptual framework centered on cultural and social identity, 
stages of change, coping with transitions and opportunities, and barriers to education and 
career development.  The focus of this narrative study was to tell the story of Pacific 
Islander women before military service or who you are, who you became during military 
service, and who you will become after military service.  This study aims to give voice to 
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and make meaning of the untold stories of Pacific Islander women veterans who have a 
dual allegiance to the preservation of their heritage and an allegiance to duty, honor, and 
country.   
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Chapter 2: Literature Review 
Introduction to Chapter 2 
This chapter examines the literature that informs this study of Pacific Islander 
women veterans in the U.S. Armed Forces in their transition to civilian life.  The first 
stream explores theory and research on social and cultural identity (who you are).  The 
second stream explores the life of women in the military (who you became), and the third 
stream reviews issues of transition from military to civilian life (who you will become) 
(see Figure 3). 
 
 
Figure 3. Conceptual framework. 
 
Literature Review 
 Cultural and Social Identity–Who You Are 
The first stream of research reviews social identity theory by Tajfel and Turner 
(1979) and Tajfel (1981).  Defining who you are and who you became is further 
examined by reviewing the literature that explores the ideologies and concepts of social 
identity through cultural identity, social groups, social categorization, and identity theory.  
It applies these concepts to more recent Pacific Islander identity theory proposed by 
Who you are
•Social identity
•Cultural identity
Who you became
•Being in military
•Choice to stay
•Choice to leave
Who you will 
become
•Transition to 
civilian life
•Career
•Education
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Manuela and Sibley (2012).  This stream offers insights into how island cultures 
inform who the women in the study were before volunteering for the U.S. Armed Forces. 
Cultural identity.  Cultural knowledge draws from “disciplines such as 
anthropology, sociology, and psychology” (Papadopoulos & Lees, 2002, p. 261).  
Papadopoulos and Lees (2002) developed a four-concept model—“(a) cultural awareness, 
(b) cultural knowledge, (c) cultural sensitivity, and (d) cultural competence” (p. 260) —to 
enhance practices for researchers who study cultural influence and ethnicity.  They 
described that cultural awareness “begins with the researcher examining and challenging 
their personal value base and understanding how these values are socially constructed” 
(Papadopoulos & Lees, 2002, p. 260).  They concluded that cultural sensitivity involves 
building trust, respect, and empathy for the cultural diversity of individuals and groups of 
people.  Murphy and Kram (2014) further suggested that researchers should be aware of 
their implicit biases that may unintentionally affect their judgment in a negative or 
positive way.  
Voicu (2013) described different types of cultural identity: “racial, ethnic, social, 
economic, geopolitical, gender, religious, ability/disability, language and professional” 
(p. 162).  He suggested that individuals' self-identity was defined by how they interpreted 
and maintained membership in various social groups.  Similarly, Hopkins and Reicher 
(2011) noted that self-identity is related to an individual's sense of personal uniqueness.  
Brinkmann (2008) suggested that knowing what you care about and what you cherish by 
your level of commitment is a form of self-identity that reflects who you are.  Hall 
(1981), commenting on cross-cultural communication, noted that the most critical part of 
culture is the identification process.  Conversely, Hofstede (2001) argued, “culture is not 
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the same as identity but rather identities consist of people's answers to the question: 
‘Where do I belong?’” (p. 10). 
Social identity theory.  In understanding social identity, individuals look to 
identify with positive social groups and social categories.  Tajfel and Turner (1979) noted 
that individuals seek to “enhance their self-esteem” (p. 40) through their choices to 
affiliate with and choose membership in social groups that have personal value and 
meaning.  They offered two theoretical principles about social identity.  First, individuals 
typically want to keep a positive social identity.  Second, when social identity becomes 
negative, individuals will leave their current group to join a more satisfactory group and 
attempt to make their new group positively distinct (Tajfel & Turner, 1979).  Exploration 
of social identity theory offered: (a) concepts of social groups and social categorization 
(Tajfel & Turner, 1979); (b) models for social identification and social cohesion (Turner, 
1982); and (c) identity theory (Hogg, Terry, & White, 1995).  These are discussed in the 
following sections.  
Social groups.  Tajfel and Turner (1979) defined social groups as “a collection of 
individuals who perceive themselves to be members of the same social category, share 
some emotional involvement . . . and achieve some degree of social consensus about the 
evaluation of their group and of their membership” (p. 40).  They posited, “high-status 
groups will react to insecure social identity by searching for enhanced group 
distinctiveness” (p. 45).  Tajfel (1981) further described psychological group 
distinctiveness as the ability of a social group to “protect the social identity of its 
members only if it manages to keep its positive-valued distinctiveness from other groups” 
(p. 259).  An example of this is portrayed by a women’s veterans group in Sacramento, 
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California where the group’s distinctiveness requires that members have served in the 
U.S. Armed Forces and that they share a mission to encourage, empower, and enable 
other women veterans returning from the Gulf Wars.  
In a study by Abrams, Wetherell, Cochrane, Hogg, and Turner (1990), group 
norms, group conformity, and group polarization were examined to understand how these 
factors affected one’s values, beliefs, and attitudes through normative or referent 
influences.  Abrams et al. (1990) found that some groups create their norms, some group 
members will conform to a group because they are being watched, and some groups 
become polarized when not in agreement.  These findings support prior research by Asch 
(1956) and Burnstein and Vinokur (1973).  
Social categorizations.  Tajfel and Turner (1979) described social categories as 
the classification of the social environment into various social groups in which 
individuals maintain membership.  Turner (1982) asserted, “social categories may include 
sex, nationality, political affiliation, and religion” (p. 18).  Self-categorization and social 
comparisons play a fundamental role in identity and social consequences (Stets & Burke, 
2000).  Social identity is related to individuals who self-identify with different social 
groups or social categories.  Roccas and Brewer (2002) noted that when a person accepts 
and acknowledges membership simultaneously in multiple in-groups that do not overlap, 
his or her “associated identity structure becomes inclusive and more complex” (p. 88).   
Self-categorization into a social group often entails membership or belonging to a 
group that is judged positively.  Stets and Burke (2000) concluded that membership in 
prestigious or high-status in-groups might enhance group self-esteem.  Those who are 
members of an elite military operations group self-categorize in this manner.  Stets and 
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Burke (2000) argued, “identities referring to groups or roles are motivated by self-
esteem, self-efficacy, self-consistency, and self-regulation” (p. 233).  A Pacific Islander 
female veteran may attach herself to a women’s veterans group (self-categorization) 
because she believes in and is an integral part of their group motto of assisting other 
female combat veterans.  
Social cohesion model.  Turner (1982) described the cohesiveness of groups 
through two models: the Social Cohesion Model and the Social Identification Model. 
Under the Social Cohesion Model, members of a group are bound together by a unique 
bond and what matters most is that they like each other.  Similarly, Ellemers, Spears, and 
Doosje (2002) argued that the level of commitment to a group “will influence the 
perceptual, affective, and behavioral responses of individuals belonging to that group” (p. 
164).  For example, individuals who are highly committed to a neighborhood watch 
group may experience a closeness or bonding with other members within the group as a 
result of providing protection and security for their neighbors, family, and friends.  The 
importance of a strong or distinctive group identity may support a higher commitment to 
a group.  In this context, when group identity is evident, group commitment is more 
likely to “implicate collective esteem and motivate behavioral differentiation” (p. 170).  
High-level commitment to a group may involve acceptance by other group members.  
Ellemers et al. (2002) noted that when an individual feels threatened by non-acceptance, 
he or she may do whatever is necessary to be accepted, also known as “behavioral 
conformity” (p. 174).  
Social identification model.  In deciding whether to join a group or determine 
group belongingness, the question according to Turner (1982), “is not ‘do I like these 
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individuals’ but rather ‘who am I?’” (p. 16).  The Social Identification Model looks at 
how individuals see themselves (self-concept) and see others (social identity).  
Brinkmann (2008) concluded that “Who am I” is defined by self-interpretation and self-
understanding of what is important to me.  
A quantitative study was conducted to compare students who identified with a 
favorable group, social identity, with those who identified with their ethnic group, multi-
cultural identity (Negy, Shreve, Jensen, & Uddin, 2003).  Participants included 516 
undergraduate and graduate students of various origins such as Hispanic, non-Hispanic 
White, African American, Asian Americans and others.  Their findings suggested, 
"individuals with higher levels of in-group bias are more negative toward members of 
other ethnic groups" (Negy et al., 2003, p. 342).  Self-esteem was correlated highly with 
ethnic identity and ethnocentrism.  Similar findings were reflected in the works of Tzeng 
and Jackson (1994), Masson and Verkuyten (1993), and Lee (1991).  
Identity theory.  Hogg et al. (1995) defined identity theory as a “micro-
sociological theory that sets to explain an individual’s role-related behaviors and social 
identity theory as a psychological theory that sets to explain group processes and 
intergroup relations” (p. 255).  In a comparison between identity theory and social 
identity theory, Hogg et al. (1995) noted that identity theory addresses the behavior of 
individuals regarding roles, while social identity theory addresses “norms, stereotypes, 
and prototypes” (p. 262).  Identity theory “has less emphasis on socio-cognitive 
processes” (p. 263) while social identity theory “is more dynamic with a highly 
elaborated perspective” (p. 263).  Further, within Stryker and Burke’s (2000) formulation 
of identity theory, they discussed that individuals desire to self-identify with admirable 
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personal qualities such as status, respect, and esteem, which are recognized and 
received from other participants through a self-verification process.  They contended, 
“participants who receive status, respect, and esteem from other participants will 
themselves be aided in the self-verification process” (p. 292).  
Similarly, Ellemers et al. (2002) posited that the groups to which people belong 
impact identity and affect behaviors.  Different levels of commitment and threat to a 
group were found to “influence perceptual, affective, and behavioral responses of 
individuals belonging to that group” (p. 164).  An individual highly committed to a group 
with no threat level is more likely to exhibit positive behavioral responses within the 
group and towards the self.  For instance, long-time church members may exhibit a high 
level of commitment to their church group without any risk of harm.  On the other hand, 
if an individual has low commitment and is not as involved, behavioral responses will 
likely reflect a lack of motivation (Ellemers et al., 2002).  Comparably, Brinkmann 
(2008) concluded, “we can only have an identity if we are committed to issues of moral 
worth” (p. 404).  
Pacific Island culture and identity.  Pacific Islander women who join the United 
States Armed Services typically have family origins in island countries from three 
geographical areas: Polynesia, Micronesia, and Melanesia (Dunford & Ridgell, 1996).  
The South Pacific islands include, but are not limited to, American Samoa, Hawaii, 
Guam, Tonga, Fiji, Tahiti, New Zealand, and Easter Island (Hixson, Hepler, & Kim, 
2010).  Many Pacific Islander women who join the U.S. military are born and raised off-
island, and some have never been to the islands or know little about their culture of 
origin.  Thaman (1993) noted that in Pacific Islander communities, “many of our young 
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people no longer have access to their own traditions” (p. 258).  Figure 4 provides a 
pictorial representation of the Pacific Islands.  
 
 
Source: Destinationworld.com (n.d.) 
Figure 4. South Pacific map. 
 
Manuela and Sibley (2012) developed a five-factor model and the Pacific Islander 
Wellbeing Scale that “measures Pacific identity and well-being that can be used for 
within-cultural research for Pacific peoples from a Pacific perspective” (p. 83).  The five 
factors included: (a) perceived familial wellbeing, (2) perceived societal wellbeing, (3) 
Paciﬁc connectedness and belonging, (4) religious centrality and embeddedness, and (5) 
group membership evaluation.  Although the development of the model focused on the 
Maori of New Zealand, “there are seven major Pacific Nations represented in New 
Zealand: Samoa, Cook Islands, Tonga, Niue, Fiji, Tokelau, and Tuvalu” (p. 84).   
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In Polynesia, the family is one of the most important characteristics of Pacific 
Islander culture.  Manuela and Sibley (2012) reported that the measure of familial well-
being included assessing family values such as “respect, communication, relationships, 
and happiness” (p. 87).  In earlier research, Berry (1997) defined societal well-being as 
the acculturation and adaptation of minority groups to a dominant culture wherein 
members of a minority group maintain their own culture while simultaneously living in 
and adapting to the prevailing culture.  Manuela and Sibley (2012) noted that societal 
well-being was measured by assessing how effectively Pacific Islanders maintained their 
culture while residing in and adapting to a larger society, in this case, New Zealand.  
Phinney (1990) argued that understanding ethnic identity is complex “because the 
uniqueness that distinguishes each group makes it difficult to draw general conclusions” 
(p. 499).  Pacific connectedness and belongingness, according to Manuel and Sibley 
(2012), related to how Pacific Islanders identify with their island culture, how they feel 
connected to and comfortable with other Pacific Islanders in a society not their own.  
For many Pacific Islanders, religion and spirituality are an integral part of Pacific 
Islander identity.  From birth to adolescence, attending church every Sunday and 
believing that God is the center of family life is an important aspect of Pacific culture.  
Manuel and Sibley (2012) stated, “religion and culture are linked to many Pacific 
societies and it is difficult to untangle the two” (p. 88).  The fifth factor describes the 
attitudes that individuals evidence towards their ethnic group, which can shed light on 
their “self-perceived membership within their respective Pacific groups” (p. 87).  
Manuela and Sibley (2012) posited that the strength of a person’s “ethnic identity as a 
Pacific person” (p. 87) would emerge through group membership evaluation.  Manuela 
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and Sibley (2012) concluded that high scores on the Pacific Islander Wellbeing Scale 
indicated: (a) “being a Paciﬁc Islander is a desirable aspect of the self-concept; (b) an 
individual perceives their self to be similar to Pacific others; (c) an individual perceives a 
Christian-derived religious components as important in their self-concept; (d) feels 
supported within their family . . . general high level of wellbeing; and (e) feels supported 
by NZ, New Zealand, and their respective community as a Pacific person” (pp. 95-96). 
Summary of the stream and connection to the study.  The theoretical and 
research basis for the cultural and social identity of individuals was explored across a 
range of literature.  A brief analysis of cultural awareness, knowledge, sensitivity, and 
competence was highlighted through Papadopoulos and Lees’s (2002) four-concept 
model.  The notion of who you are, before joining the U.S. Armed Forces was supported 
by Tajfel and Turner’s (1979) social identity theory, an examination of which included 
discussions on social groups, social categorization, social cohesion, and social 
identification.  The research of Hogg et al. (1995) discussed identity theory concerning 
individual roles and self-identity.  Recent studies by Manuela and Sibley (2012) on South 
Pacific Islander identity theory shed light on the salience of family well-being, Pacific 
belongingness, religion, and group membership.  
 Being in the Military–Who You Became 
Women who voluntarily served in the U.S. Armed Forces commit to the call of 
duty with honor, pride, and integrity.  Knowing who you are before joining the military 
provides a foundational background that one may build upon as the journey continues 
towards a new way of living, thinking, behaving, and adapting to a new social family, the 
military.  A brief history of women in the Armed Services is outlined in the introduction 
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to this review of related literature on the experiences of women in the military.  This 
stream then describes the experiences of minority women who serve both Active Duty 
and Reserve/National Guard in the military.  With limited data about Pacific Islander 
women veterans, the perceptions, roles, and stories of other minority women veterans are 
explored.  The stream concludes with the introduction of a three-step military career 
model: joining the military, staying in the military, and leaving the military.  
Brief history of women in the U.S. Armed Forces.  Women have served in the 
U.S. Armed Forces since the 1800s.  From the 1800s to the 1940s, women served in 
military support roles working as cooks, nurses, telephone operators, translators, aviation 
instructors, and pilots who flew new airplanes to Britain during WWII (Quester & Gilroy, 
2002).  Quester and Gilroy (2002) further contended that women’s roles changed 
dramatically between the 1970s and 1990s with the beginning of an All Volunteer Force 
(AVF).  More non-traditional jobs opened, integration of women into the military 
academies was initiated, the Persian Gulf War started, and more minority women 
enlisted.  Holder’s (2010) conclusions, similar to earlier findings by Quester and Gilroy 
(2002), described the significant change of military women’s roles since the 1973 All 
Volunteer Force.  Holder (2010) reported that post 9/11 women veterans are more 
educated, more likely to use the GI bill and more “racially diverse than their 
predecessors” (p. 10).  Patten and Parker (2011) noted that consequently, the 
demographics of women in the Armed Forces changed substantially in the latter half of 
the 20th century.   
Gender integration and combat.  Simons (2000) reported that unit cohesion was 
a “serious obstacle to gender integration” (p. 452), while Field and Nagl (2001) stated 
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that the potential cost of women in combat roles may lead to “diminished cohesion in 
combat units” (p. 81).  Prior research notwithstanding, for the first time in U.S. military 
history, combat roles were officially opened to women in all branches of the U.S. Armed 
Forces on December 3, 2015, when Secretary of Defense Ash Carter announced that all 
military positions, without exception, would be opened to women (Pellerin, 2015).  
Carter clarified further, noting that women who qualify for and meet the standards of 
combat positions can now “drive tanks, fire mortars, lead infantry soldiers into combat, 
and serve as Army Rangers, Green Berets, Navy SEALs, Marine Corps infantry, and Air 
Force parajumpers” (Pellerin, 2015, p. 1).  Little research is currently known about the 
effect of combat roles on women.  Tepe, Yarnell, Nindl, Van Arsdale, and Deuster (2016) 
described the “lack of research on the impact of combat-related stress on female veterans 
and lack of documented outcomes of existing psychological resiliency programs, speciﬁc 
to the needs of women in combat” (p. 116).  Their recommendations called for renewed 
and extensive research on female service members in combat-related injury exposures.  
Minority women in the U.S. Armed Forces.  Pew Research (Patten & Parker, 
2011) data represented that the demographics of the Armed Services changed 
dramatically from 1973 to 2010.  During this period, the population of Active Duty 
enlisted women grew from approximately 42,000 to 167,000, representing a 75% 
increase (Patten & Parker, 2011).  According to a July 2010 Current Population Survey 
Veterans Supplement and a Pew Research Center survey, Patten and Parker (2011) 
reported that the Active Duty female enlisted force is more racially diverse with more 
than (31%) enlisted women designated as black (including black Hispanics), mixed race 
(7%), and Asian (4%), respectively (p. 5).  Similarly, in an analysis of post 9/11 women 
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veterans, Holder (2010) noted, “military women today are more likely to be members 
of a racial minority than military men” (p. 7).  Her findings included four categories of 
race and Hispanic origin: (a) White alone, not Hispanic, 57%; (b) Black alone, not 
Hispanic, 22.9%; (c) Other, not Hispanic, 6.6%; and (d) Hispanic (14%) (p. 7). 
Comparatively, according to the Office of the Deputy Assistant Secretary of 
Defense (2014), “12.0 percent of Active Duty members are of Hispanic ethnicity” (p. 25) 
while Native Hawaiian and Pacific Islanders comprise 1.06% or 14,022 (see Table 1).  
 
Table 1 
Number and Percentage of Active Duty Enlisted Members by Ethnicity and Race  
 
Note: * The Army does not report “Multi-racial.” Percentages may not total 100 due to rounding. Source: 
DMDC Active Duty Military Personnel Master File (September 2014).  
Source: Office of the Deputy Assistant Secretary of Defense (2014) 
 
Women veterans comprise such a small proportion of veterans, and research data 
is limited.  Furthermore, Tsai and Kong (2012) have suggested that more research is 
needed regarding PTSD and mental health among Pacific Islander and Asian American 
military veterans.  They commented that “ better understanding of current Asian 
Hispanic or Latino Not Hispanic or Latino
Total DOD
RACE N % N % N %
American Indian or Alaska Native 3,335 18.4% 14,804 81.6% 18,139 100.0%
Asian 1,488 2.8% 51,403 97.2% 52,891 100.0%
Black or African American 8,771 3.8% 219,377 96.2% 228,148 100.0%
Native Hawaiian or Other Pacific Islander 858 6.1% 13,164 93.9% 14,022 100.0%
White 106,201 11.6% 808,002 88.4% 914,203 100.0%
Multi-racial* 5,664 13.4% 36,604 86.6% 42,268 100.0%
Other/Unknown 32,410 57.3% 24,192 42.7% 56,602 100.0%
Total DOD 158,727 12.0% 1,167,546 88.0% 1,326,273 100.0%
  
28
Americans and Pacific Islander veterans is needed to elucidate ways to improve access 
to and quality of the mental health services they deserve” (p. 1442). 
 While little is known about the military experiences of Pacific Islander Women 
veterans, literature exists on the experiences, perceptions, and roles of women service 
members from other minority groups, including African Americans, Hispanics, and 
Asians.  In a study by Rosenfeld, Newell, and Le (1998), African American women 
enlisted in the Navy were found to be “generally dissatisfied” (p. 113) with the Navy’s 
Equal Opportunity program.  In a 1998 Navy Equal Opportunity/Sexual Harassment 
Survey that highlighted active-duty African American women, Moore and Webb (1998) 
reported that Naval recommendations included “zero tolerance policy for racial 
discrimination . . . publicizing achievements of minority women and establishing a 
networking organization and formal mentoring program” (p. 113).  Furthermore, 
promoting more minority officers into the ranks was recommended to include “by the 
year 2000, in the range of 10 to 12 percent for both African American and Hispanics, and 
4 to 5 percent for Asian/Pacific Islander and Native Americans” (p. 115).  Comparatively, 
Dansby and Landis (1998) studied 190 U.S. Army units (n = 47,823) using a Military 
Equal Opportunity Climate Survey from 1990-1995.  The study explored the perceptions 
of Army minority female officers on the presence of an equal opportunity climate.  Their 
findings noted that “minority female officers’ perceptions of the favorability of the EO 
(Equal Opportunity) climate improved as their representation in the organization 
increased” (p. 87). 
In a phenomenological study of 53 ethnic minority female colonels in the U.S. 
Army, Evans (2014) explored their experiences and perceptions of effective career 
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strategies while serving in the military.  Emergent themes included “developing 
personal and professional relationships, listening to and learning from the right people 
and, know career management and promotion criteria” (Evans, 2014, p. 89).  Conversely, 
in a 1997 factor analysis of 200,143 Active Duty Army personnel, Hispanic, African 
American, and White men and women were surveyed about perceptions of equal 
opportunity for women and minority personnel.  While findings suggested a need for 
improvement in gender relations in the military, Moore and Webb (2000) noted, “Active 
Duty Army women are not as disgruntled about the equal opportunity climate as some of 
the scholarly literature and the media imply” (p. 233).  
Joining the military.  Patten and Parker (2011) studied 135 female post-9/11 
veterans who reported they joined the military to (a) “serve country-83%; (b) receive 
education benefits-82%; (c) see more of the world-70%; (d) learn skills for civilian job-
67%; and (e) because jobs were hard to find-42%” (p. 10).  In a study on the importance 
of Reserve identity and the relationship to “recruitment, retention, and readiness” 
(Griffith, 2011, p. 619), 1,256 soldiers completed surveys that showed their attitudes and 
behavioral intentions.  Reasons that emerged for why Reservist/Guard Members join the 
military included: (a) “serve my country; (b) belief in the mission; (c) commitment to this 
country; and (d) experience in military training life and professional soldier” (Griffith, 
2011, p. 626).  Once the decision to join is made, some choose to stay in until retirement, 
while others may leave at various stages of their military career.  Figure 5 illustrates 
military career decisions. 
  
30
 
Figure 5. Illustration of three-step military career decision. 
 
The choice to stay in the military.  After successfully completing Basic Military 
Training and technical training school, adapting to a military identity frequently requires 
adjustment and acculturation to a new way of life.  For some, being part of the military 
family and serving one’s country with honor and pride offers motivation to stay in the 
military.  Kirby and Naftel (2000) examined the retention of 1,873 Reservists who served 
three years in Operation Desert Storm.  They found that “understanding the importance of 
deployments and mobilizations was vital for recruitment and retention purposes” (Kirby 
& Naftel, 2000, p. 259).  Results indicated that retention was highest amongst those who 
were very satisfied with the Reserves.  Being mobilized or called-up for duty had the 
positive effect of providing the “opportunity to put their skills and training into practice 
in real-world deployments” (Kirby & Naftel, 2000, p. 273).  Kirby and Naftel (2000) 
found that following deployment, “women were only half as likely to remain in the 
Reserve component compared to men” (Kirby & Naftel, 2000, p. 268).  
Griffith (2008) conducted a study on what motivated U.S. Army National 
Guardsmen to stay in the military.  Findings based on a 48% response rate with 415 
responses indicated that those motivated to stay: “wanted a military life; wanted material 
benefits; wanted occupational development and wanted future opportunities” (Griffith, 
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2008, p. 246).  For some, the financial, health, education, career, and retirement 
benefits were experienced as lucrative incentives to stay in the military.  
Kelley et al. (2001) conducted a study of enlisted Navy personnel who were also 
mothers.  Some experienced and some did not experience deployments.  They examined 
data on 71 Navy personnel who were mothers who deployed and 83 Navy personnel who 
were mothers who did not deploy.  Deployed Navy personnel who were mothers were 
highly satisfied with the Navy and were more likely to stay in due to: (a) “health care 
benefits, (b) job security, (c) career in Navy, (d) travel, (e) education, and (f) retirement” 
(p. 61).  In contrast, those Navy personnel who were mothers and who did not deploy 
were less satisfied and more likely to leave the Navy citing, (a) ”demands of motherhood 
and Navy too difficult, (b) want to become a full-time mother, and (c) too difficult on the 
family” (Kelley et al., 2001, p. 61).  
Burrell, Durand, and Fortado (2003) examined the likelihood of retention from 
the spouse’s point of view.  They surveyed 398 Army National Guard spouses and 174 
U.S. Army Reserve spouses to explore the integration of family lives with military life 
and the likelihood of retention from the spouse’s point of view.  Demographics of 
participants included Caucasian 89%, Hispanic 4%, African American 2%, Asian or 
Native American 2%, and Multiracial 2% (Burrell et al., 2003, p. 13).  Findings indicated 
that spouses who were more involved in military life, such as joining the Family Support 
Groups, had higher levels of satisfaction with Army life and encouraged their spouses to 
make the Army a career (Burrell et al., 2003, p. 17).  
The choice to leave the military.  Leaving the military voluntarily or 
involuntarily requires disengagement from a familiar social structure.  In a study by 
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Dichter and True (2015), women veterans left the Armed Forces prematurely due to 
“mental or behavioral problems that pre-dated or developed independently of service, 
conflicts between caregiving responsibilities and demands of service and emergence of 
other life stressors during time of service, such as interpersonal violence” (p. 191).  Other 
factors that influenced their reasons for leaving the Armed Forces include family, health, 
and military deployments.  
Family.  Separation from family placed a heavy burden on many women veterans.  
Sheila and Naftel (2000) conducted a study of 1,400 Reservists who experienced 
deployments.  Those who found it difficult to leave young children at home along with 
the added stress of maintaining their civilian job while deployed were less satisfied.  This 
finding was contrary from Kelley et al.’s (2001) findings reported above.  Vest (2014) 
found that female National Guardsmen experienced a conflicting sense of dual belonging, 
one to home and family, another to home and country.  The feeling of belonging to a 
group builds self-esteem and camaraderie yet when removed from a familiar setting, 
one’s social identity may be in conflict (Tajfel & Turner, 1979).  Similarly, Griffith 
(2011) concluded that Reservists/Guard members leave the military based on (a) 
“conflicts between guard and civilian life; (b) conflicts between guard and family life; (c) 
lengthy periods of being mobilized and deployed; (d) insufficient educational benefits; 
(e) low pay and little or no bonus money; and (f) inadequate retirement benefits” (p. 626).  
Health.  Besides experiences with basic military training, job training, and 
deployments, the health and well-being of women in the Armed Forces have been of 
considerable interest to the Department of Defense and Congress.  In 1994, a 
Congressional directive mandated the establishment of the Defense Women’s Health 
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Research Center to focus on the “multidisciplinary and multi-institutional research” on 
military women’s health issues (Davis & Woods, 1999, p. 6).  According to Lieutenant 
Colonel Elspeth (2001), women’s health problems in the field include problems with 
sanitation, personal hygiene, gynecological issues, pregnancy, and nursing.  She noted 
that living in tents, lack of sufficient water, and lack of privacy contributed to unsanitary 
conditions.  Her findings included the need for better field hygiene, confidentiality of 
health care, increased availability of birth control, and greater availability of email and 
video teleconferencing (Elspeth, 2001).  Numerous other studies by military and civilian 
health professionals have identified various medical issues that appear to be related to the 
choice to leave military service.  Pierce, Antonakos, and Deroba (1999) studied 638 
women seeking to understand their preference for civilian health care facilities and 
military hospitals.  The research found that these women preferred civilian care to what 
was offered in military hospitals.  Other collective studies investigated included pre-
military stress, trauma, mental disorders, and chronic illness as indicators of those who 
have left the U.S. Armed Forces (Hamilton, Frayne, Cordasco, & Washington, 2013; 
Heslin, Gin, Afable, Ricci, & Dobalian, 2013; Hoge et al., 2002; Wolfe et al., 2005). 
Military deployments.  For National Guard members, extended military 
deployments posed challenges for civilian employers and family (Vest, 2014).  Vasterling 
et al. (2015) conducted a study of the retention and separation of 740 regular Army 
soldiers 12 months after returning from Iraq.  Findings indicated that (n = 134) those 
soldiers with fewer than six years of military service, who were unmarried and reported 
low levels of unit support, separated from the military (Vasterling et al., 2015).  Study 
participants included 49 females who chose to stay in and 10 who separated.  The 
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population consisted of African American, 15.8%; Hispanic American, 13.8%; and 
other, 13.5% (Vasterling et al., 2015, p. 528).  
In a study of “311 female and male Gulf War Veterans” (p. 66), Vogt, Samper, 
King, King, and Martin (2008) developed a Deployment Risk and Resilience Inventory 
tool (DRRI) that “measures deployment stressors of military personnel and veterans” (p. 
68).  Four mission-related deployment stressors included (a) “combat experience, (b) 
difficult living and working environment, (c) preparedness, and (d) perceived threat” (p. 
70) while inter-personal deployment stressors included (a) “concerns about 
family/relationship disruptions, (b) deployment social support, (c) sexual harassment, and 
(d) posttraumatic stress symptomology” (p. 70).  The study revealed how Active Duty 
and National Guard and Reservists responded to deployment stressors.  Results indicated 
that National Guard and Reservists conveyed more worries about “family/relationship 
disruptions than Active Duty” (Vogt et al., 2008, p. 69) personnel.  However, Active 
Duty personnel had more concerns with “combat experiences than National Guard and 
Reservists” (Vogt et al., 2008, p. 69). 
Risk factors.  Washington et al. (2010) looked at the risk factors of homeless 
women veterans and found that women military veterans were three to four times more 
likely to experience homelessness than civilian women.  Washington et al. (2010) 
identified that the reasons for female veterans’ homelessness included: “sexual assault 
during military service, unemployment, being disabled, poor overall health and post-
traumatic syndrome disorder” (p. 5).  The authors concluded that while the VA has made 
strides in decreasing the number of women veterans who experience homelessness, there 
is a clear need for further improvement.  In a Pew Research Center survey of 135 female 
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veterans, 42% suffered from PTSD while 63% noted that the Iraqi wars were not worth 
fighting.  Struggles of re-entry included (a) “strains in family relations–50%; (b) 
frequently irritable or angry–45%; (c) difficulties readjusting to civilian life–43%; (d) 
suffered from PTSD–42%; and (e) didn’t care about anything” (Patten & Parker, 2011, p. 
11).  
Summary of the stream and connection to the study.  Being in the military 
(knowing who you became) albeit Active Duty, Reservist, or National Guardsmen, was 
explored through a brief history of the women of the U.S. Armed Forces and the 
perceptions, experiences, and roles of other women minority veterans such as African 
Americans, Hispanics, and Asians.  With limited historical data about the experiences of 
Pacific Islander women veterans, this review of the literature has provided insight into 
marginalized populations.  A three-step military career decision model was introduced 
and used to represent existing research and practice.  The study described reasons to join, 
included serving one’s country, learning new job skills, education, and travel.  It 
reviewed reasons to stay, which included health and education benefits, retirement, and 
fulfilling a commitment to serve 20-plus years.  Finally, choices to leave military service 
included health issues such as PTSD, military sexual trauma, long deployments, and 
family conflicts.  
Transition Military Service to Civilian Life–Who You Will Become 
One’s social and cultural identity informed “who you are” before entering 
military life.  The sum of one’s experiences during military life informed knowing “who 
you became,” and may lead to the decision to leave the U.S. Armed Forces, which begins 
the process of “who you will become” upon entering civilian life.  After serving 
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honorably in the U.S. Armed Forces, the transition to civilian life may be challenging 
for female veterans from either the pre- or post-9/11 wars on terror.  This third stream 
explores principle constructs on life changes, life transitions, and civilian career 
development and educational opportunities.  Three theories are discussed in this stream—
Lewin’s (1947) Model of Change, Schlossberg’s (2011) Transition Model, and Super’s 
(1953) Career Development Theory—supported with a discussion of government 
transition assistance programs.  Figure 6 offers an illustration of this content. 
 
 
Figure 6. Theories of change, transition and career development that support the 
transition to civilian life.  
 
Stages of change.  Change is described as “the means to alter the course or to 
transform the direction of an activity, process, organization or situation” (Van Tiem, 
Moseley, & Dessinger, 2012, p. 61).  Women veterans who choose to leave the U.S. 
Armed Forces may encounter personal, emergent, and transformational resistance to 
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life’s changes.  Lewin’s (1947) three-stage change model portrays how resistance 
limits engagement with change.  He described that change can be affected by actions to 
“unfreeze, moving and freezing of group standards” (p. 330).  The three stages have been 
referred to as a current state, transition state, and desired state (Cummings & Worley, 
2009).  Figure 7 offers an illustration of Lewin’s (1947) three-stage model of change.  
 
Figure 7. Lewin’s (1947) model of the stages of change. 
 
The notion of unfreezing refers to breaking an old habit or ending well-
established customs.  Senge, Scharmer, Jaworski, and Flowers (2004) described how 
“letting-go of attachments . . . and by developing the capacity to let go, allows us to be 
open to what is emerging” (p. 96).  The transition stage refers to the process of adapting 
to change and finding the motivation to change, while not explicitly knowing where it is 
leading.  Lewin (1947) discussed how uncertainty and confusion delays or deters 
movement through the transition phase until individuals are more confident or self-
assured about the transition and allow new processes, experiences, and structures to be 
created.  Refreezing solidifies the adoption of new behaviors into new habits and 
customs. 
Pacific Islander women veterans who let go of the Armed Forces initially may 
find breaking military habits or customs difficult; as they transition out of the military, 
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38
they may not know how their lives will change.  Women veterans who successfully 
integrate into civilian life adopt and “freeze” new habits, attitudes, and behaviors.  
Coping with transitions.  Female veterans, both combat and non-combat, who 
elect to end their military service and transition to civilian roles may not be emotionally 
prepared to cope with the extent of changes.  Two theories offer transition processes to 
support coping with change: Schlossberg’s (2011) 4-S Transition Model and Burkhart 
and Hogan’s (2015) Grounded Theory of Coping with Transitions. 
Schlossberg’s (2011) 4-S transition model.  According to Schlossberg’s (2011) 
4-S model, understanding the range of transitions enables a person to cope better.  
Schlossberg (2011) identified three types of events that require transition: (a) “anticipated 
events, (b) unanticipated events, and (c) nonevents” (p. 159).  Anticipated events are 
standard occasions that are generally known, such as a high school graduation, voluntary 
enlistment into the military, or a wedding.  Unanticipated events are experiences that are 
unforeseen, such as an illness, loss of a job, or failure to graduate.  Nonevents are 
occasions that individuals expect to happen but do not occur.  For example, a person 
expecting a promotion that did not happen or a wedding called off at the last minute are 
nonevents.  When anticipated, unanticipated, or nonevents occur, “How then does one 
handle this journey?  Live through it?  Learn from it?” (Schlossberg, 2011, p. 160).  
Schlossberg (2011) proposed that all types of transitions are best supported by identifying 
one’s “situation, self, support, and strategies” (p. 160).  
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Figure 8. Schlossberg’s 4-S model of transition. 
 
Situation.  Individuals need to recognize and understand their situation at the time 
of transition.  Schlossberg (2011) asked, “Are there other stress factors?” (p. 60).  For 
example, women in the National Guard who have recently returned from deployments to 
Iraq and Afghanistan need to understand these multi-faceted situations to cope better with 
returning to civilian life (Yan et al., 2013).  Other stressors might include reuniting with 
family, interpersonal struggles, feelings of anxiety, depression, and mistrust (Yan et al., 
2013).  
Self.  Essential to transitioning effectively is a person’s inner strength for coping 
with the situation.  Schlossberg (2011) asked, “Is the person optimistic, resilient, and able 
to deal with ambiguity?” (p. 160).  In a case study of a single female veteran who 
recently had deployed, Anderson and Goodman (2014) reported that the change in roles 
in moving from deployment to reentering civilian life highlights “the ability to cope and 
adapt, and ongoing assessment across these areas is crucial for effective interventions” (p. 
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41).  Finding the inner strength to cope with different situations may pose challenges 
for those unprepared. 
Support.  Resources one can access while coping with transition are essential for a 
veteran’s well-being.  In a longitudinal study of veterans who served in Operation 
Enduring Freedom and Operation Iraqi Freedom Wars, Mattocks et al. (2012) reported, 
“social support can be provided by informal networks, including family, neighbors, and 
friends, or through formal networks, including community agencies and systems” (p. 
543).  In a study of 424 female Vietnam veterans, King, King, Fairbank, Keane, and 
Adams (1998) asserted that social support was critical for minimizing experiences with 
Post Traumatic Stress Disorder (PTSD).  King et al. (1998) found that veterans “exposed 
to high-level war stressors” (p. 421) who had close connections with family, friends, or 
other personal support had fewer PTSD symptoms than individuals with little to no social 
support.  Social support was identified as belonging to voluntary groups or organizations 
(e.g., church groups, clubs, lodges, or parent groups), as well as receiving emotional 
support from family, friends, and co-workers. 
Strategies.  Understanding your situation, knowing yourself, and finding support 
during life transitions allows a person to create strategies to change their situations.  
Pearlin and Schooler (1978) studied three types of strategic coping behaviors: “modifying 
conditions giving rise to problems, controlling the meaning of an experience that 
neutralizes a problem, and keeping the emotional consequence of problems within 
manageable bounds” (p. 2).  Schlossberg’s 4-S model of transitions—situation, self, 
support, and strategies—provides a process for moving efficiently in times of transition.  
To shed light on the complexities of veterans’ transition to civilian life, Anderson and 
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Goodman (2014) further illustrated the 4-S model through case examples of female 
and male veterans coping with their particular situations, self, support, and strategies.  
They noted, “as veterans navigate the transition from military to civilian life, we assess 
the situation by looking at the triggers, timing, duration, and role changes associated with 
the transition” (p. 43).  
Burkhart and Hogan’s (2015) grounded theory.  In a study of 20 female veterans 
who served in the post-9/11 War on Terror, Burkhart and Hogan (2015) used grounded 
theory to develop a model for the transitions female veterans experience.  The model 
defined seven steps that capture the life history of women from first entering the military 
through their departure from service and transition to civilian status: (a) “choosing the 
military; (b) adapting to the military; (c) being in the military; (d) being a female in the 
military; (e) departing the military; (f) experiencing stressors of being a civilian; and (g) 
making meaning of being a veteran-civilian” (p. 108).  Burkhart and Hogan (2015) stated 
that coping strategies for some women veterans upon leaving the military included 
“hiding their military experience, withdrawal into seclusion, and alcohol abuse as well as 
membership in a veteran-civilian community” (p. 121).  Coping strategies are illustrated 
in Figure 9. 
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Figure 9. Burkhart & Hogan’s (2015) model of the transitions women in the military 
experience.  
 
In a similar study of women veteran transitioning experiences, Wilson (2015) 
described issues with “transition programs, rebuilding a support system, and readapting 
to identity adjustments” (p. 80).  Szelwach, Steinkogler, Badger, and Muttukumaru 
(2011) asserted that women veterans’ re-entry into civilian life included mental health 
issues evidenced by symptoms related to post-traumatic syndrome disorder, anxiety 
disorder, or military sexual trauma.  After leaving the U.S. Armed Forces and coping 
with transitions to civilian life, women veterans (likely) venture out in search of 
educational and career opportunities.  
Education and career development.  Minnis (2014) commented that “new 
environments and information veterans encounter on campus and in the civilian 
employment search include the career motivations, job search strategies, and 
relationships with which they must engage if they are to be successful” (p. 2).  Mankin 
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(2009) defined training needs analysis (TNA) as “a formal and systematic process for 
analyzing the learning and development needs of employees . . . compiled at three levels: 
the individual, department and organization” (p. 172).  For women transitioning from the 
military, the concept of a personal TNA may prove advantageous both in education and 
career development planning.  
According to the Department of Labor, in 2013, of the 2.2 million women 
veterans, more than half served in the Gulf Wars and 100,000 of them were unemployed 
(Walker & Borbely, 2014).  However, in 2013, women veterans who successfully gained 
employment, most likely worked in the “federal government in areas of management, 
sales, production, transportation, natural resources, construction and maintenance” 
(Walker & Borbely, 2014, p. 13).  From a report by CalVet-Department of Veterans 
Affairs (2014), there are approximately 188,626 women veterans in California.  The 
report indicates that California women veterans who are employed, most likely work in 
management and professional jobs; however, “they still do not earn as much as male 
veterans and continue to struggle to find jobs that pay what their military career did” (p. 
5).  
Education.  Several educational benefit programs are available for Active Duty 
and Reserve/National Guard service members and veterans who have served honorably 
seeking to start and or further their education.  After World War II, the Servicemen’s 
Readjustment Act of 1944, also known as the GI Bill of Rights, provided benefits to men 
and women veterans that included “education and training, loan guaranty for homes, 
farms or businesses and unemployment pay” (U.S. Department of Veterans Affairs, 
2014b, para. 12).  Furthermore, “President Franklin D. Roosevelt signed it into law on 
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June 22, 1944” (para. 11).  The Montgomery GI Bill (Chapter 30) was created to 
provide up to 36 months of full-time education benefits.  These programs provide tuition 
assistance for “college degree and certification programs, technical or vocational courses, 
flight training, apprenticeships or on-the-job training, high-tech training, and certain 
examinations” (U.S. Department of Veterans Affairs, 2014a, para. 1).  The most recent 
tuition assistance program, the Post 9/11 GI Bill, was established on September 10, 2001.  
Those who qualify are veterans who served honorably for “at least 90 days of Active 
Duty service after September 11, 2001” (U.S. Department of Veterans Affairs, 2008, 
para. 1).  Full benefits are entitled to those who have served at least three years after 9/11. 
Student veterans.  Angrist (1993) surveyed veterans to determine the impact of 
veterans’ benefits on education and earnings.  He concluded that military veterans who 
used educational benefits are “estimated to increase schooling by roughly 1.4 years which 
implies annual earnings approximately 6% higher than would have been expected in the 
absence of the benefits . . . this premium appears to accrue primarily to 77% of benefit 
users” (p. 637).  Routon (2014) similarly found that females and minorities with veteran 
status are more apt to seek and obtain a 2-year degree than a 4-year bachelor’s degree and 
a “wage premium of approximately 10%” (p. 33).  
Several studies on the pursuit of education considered challenges faced by 
veterans in returning to school.  In a phenomenological study of student veterans, Jones 
(2013) noted that student veterans “struggle with identity development, not understood by 
non-veteran students, and experience difficulty in adapting to civilian life and the ability 
to self-regulate” (p. 13).  Falkey (2014) described the challenges of 15 community 
college student veterans and 10 4-year college student veterans that included “financial 
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issues, interpersonal issues . . . isolation and information inconsistency from the 
academic institution” (p. 79).  Senk (2015) reported that identity, adaptability, and 
relationship issues pose challenges for female veterans who transition to college.  
Similarly, in a mixed methods study of 10 student veterans, both active duty and reserve 
components, Olsen, Badger, and McCuddy’s (2014) findings revealed that “social 
interactions with other students, financial stress and experiencing culture and/or role 
differences” (p. 104) were challenges faced by the study participants.  In the 2014 Annual 
Report of the Center for Minority Veterans to the Department of Veteran Affairs (VA), 
improved outreach to Minority Veteran Programs was recommended (Hilman, 2014).  
Access to and transferring military skills to civilian skills may be challenging for those 
competing with civilian counterparts.  
Career development theory.  Super (1953) advocated that “vocational 
preferences and competencies, the situations in which people live and work, and hence 
their self-concepts, will change with time and experience . . . making [career] choice and 
adjustment a continuous process” (p. 189).  He found that “vocational development is 
predicated upon several factors including (a) an individual’s interest, abilities, and 
personality; (b) a match between an individual’s competence and occupation; and (c) 
life’s stages of personal growth, career interactions and exploration” (Super, 1953, p. 
189).  Savickas (1997) recommended that individuals need to plan, explore, and decide 
who they want to be with a focus on career adaptability.  He further noted, “career 
counseling involves helping a client to look ahead . . . to develop the self . . . and select 
suitable and viable opportunities to become the person he or she wishes to be” (p. 257). 
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For veterans entering the civilian job market, establishing a trusting and 
authentic relationship with a career counselor may prove to be beneficial (Robertson & 
Brott, 2013).  Robertson and Brott (2013) reported “that counselors should recognize that 
confidence, control, and readiness may play a role in the life of satisfaction of current or 
former military members" (p. 144).  Lederman (2013) recognized that the adjustment 
from military to civilian status is difficult for some, while Lewis (2015) suggested 
military veterans connect with recruiters and headhunters.   
Women, career development, and mental health.  There are three advantageous 
factors that may assist women veterans in rebuilding and promoting their career 
development and transition to the civilian workforce including: (a) rank in service, (b) 
length of service, and (c) increased earnings.  According to a 2011 California’s Women 
Veterans Survey, Blanton and Foster (2012) reported that rank and time in service 
affected the career development and employment opportunities of female veterans.  For 
female officers who separated, they were more likely to be employed full-time (46.4%) 
than women who left at lower enlisted ranks (32.1%) (p. 37).  For female non-
commissioned officers who separated, their full-time employment rates (42.2%) were 
similar to those of female officers (p. 37).  The longer women veterans served in the 
military, the more likely they had full-time employment.  For example, women veterans 
who served over 10 years had an employment rate of 48.5% as opposed to those who 
served less than two years with a 22.2% rate (p. 37).  In a subsequent 2012-2013 
California’s Women Veterans Survey, Buttice’s (2014) analysis suggested that California 
women veterans’ estimated employment rate was at 51%.  However, he also implied that 
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unemployment rates for women veterans were higher than their female nonveteran 
counterparts (p. 27). 
Finally, in a study of post-earnings of women veteran Reservists, Mehay and 
Hirsh (1996) concluded from a Reserve Component Survey and National Longitudinal 
Survey of Youth that female veterans have higher earnings than their non-veteran 
counterparts.  In contrast, Prokos and Padavic (2000) noted how “younger women 
veterans, in particular, suffered an earnings disadvantage compared to same-age non-
veterans and older veterans” (p. 60).  Routon (2014) found that with the drawdown of 
troops from Iraq and Afghanistan, minority women veterans’ experiences had favorable 
earning outcomes.  He stated, “veteran status increases civilian wages by approximately 
ten percent for minorities but has little or no effect on whites in this regard” (p. 15). 
Women veterans with mental health issues such as depression, PTSD, or anxiety 
disorder have a more difficult time securing civilian employment.  In a study of rural 
women veterans, issues that affect employment were found to include mental health and 
physical disabilities (Szelwach et al., 2011).  These conditions can serve as barriers to 
civilian employment, and Carlson, Stromwall, and Lietz (2013) acknowledged, 
“community-based social workers need to be familiar with the needs of this growing 
population to serve them effectively” (p. 1).  Demers (2013) emphasized that the “costs 
of ignoring female veterans are great, and we owe it to them to provide the care and 
support they need to imagine themselves in new ways, reintegrate into civilian culture, 
and live healthy and productive lives” (p. 509).  In a review of a 2004-2011 Behavioral 
Risk Factor Surveillance System that evaluated the relationship between employment and 
veteran status, disability and gender, Smith (2014) concluded, “female veterans with 
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disabilities experience low levels of employment.  Policies and programs are needed to 
address the unique needs of these veterans” (p. 325).  She recommended that more 
programs and policies are needed to assist and address concerns faced by women 
veterans with disabilities such as PTSD and traumatic brain injury. 
Government transition assistance programs.  To minimize the struggles of 
accessing civilian education and employment, eligible veterans may seek the support of 
government and non-government programs including government tuition assistance 
programs such as the Transition Assistance Program (TAP) (U.S. Department of Defense, 
2014).  Although government programs such as TAP and non-government transition 
assistance programs are available, controversy surrounds whether these programs meet 
the needs of women veterans. 
Transition GPS (also known as TAP) was recently redesigned by the Department 
of Defense “in partnership with the Department of Veterans Affairs (VA), Department of 
Labor (DOL), Department of Education, Small Business Administration, and 
representatives of the President’s Economic Domestic Policy teams” (U.S. Department of 
Defense, 2014, para. 2).  The TAP program offers each transitioning service member 
training and counseling on pre-separation, Veterans benefits, employment workshops, 
and financial planning.  Also, to bridge the gap between what is required of civilian jobs 
and military skills, a Military Occupational Specialty Crosswalk module was established 
by the U.S. Department of Defense (2014).  In collaboration with the Department of 
Defense, Department of Labor, and the Department of Veterans Affairs, a five-track 
employment plan, Vocational Rehabilitation, was developed to assist military veterans 
transitioning to civilian employment.  The five track plan includes (a) reemployment, (b) 
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rapid access to employment, (c) self-employment, (d) employment through long-term 
services, and (e) independent living (U.S. Department of Veterans Affairs, 2014c).   
The Vietnam Era Readjustment Act of 1972 and 1974 and the Uniformed 
Services Employment and Reemployment Rights Act of 1974 provide veteran preference 
such as extra points for competitive examinations, job appointments with civil service, 
and reinstatement to an old position (Congress.gov, 1974; U.S. Department of Labor, 
1974).  For example, eligible veterans may receive five extra points on a civil service 
entrance exam.  However, Mani (2001) argued that the veterans preference intent has 
diminished and “is a disadvantage to females because men more frequently benefit from 
the policy” (p. 533). 
Other assistance programs identified by Foster (2009) in a California Research 
Bureau study designed for the California Commission on the Status of Women include 
Center for Women Veterans, Women Veterans Health, and the National Center for PTSD 
with the U.S. Department of Veterans Affairs.  A 2014 Government Accounting Office 
(GAO) report stated that while the VA made positive strides in assisting veterans in 
readjusting to civilian life, more work was needed in “financial, employment, 
relationships, legal, homelessness, and substance abuse areas” (p. 2).  While there are 
government transition assistance programs, non-government resources have also stepped 
in with comparable programs.  
Summary of stream and connection to the study.  The decision to leave the 
U.S. Armed Forces and transition to civilian life (who will you become) was explored 
through Kurt Lewin’s (1947) model of life’s changes, Schlossberg’s (2011) Transition 
Model, and Super’s (1953) Career Development model along with supporting 
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government transition assistance programs.  For women veterans who struggled with 
readjusting to civilian life, coping mechanisms were identified and suggested as potential 
solutions.  Education programs such as the GI Bill, Post 9/11 Bill, and the Montgomery 
GI Bill were explored to include eligibility and benefits for service members who have 
served and continue to serve our country honorably.  Career development and mental 
health issues were examined that included military service as an advantage for women 
veterans seeking to transition to the civilian workplace.  Mental health issues such as 
PTSD, military sexual trauma, and depression were discussed as barriers to effective 
employment.  The need for improved education and employment policy and programs for 
women veterans was described.   
Summary 
The purpose of this literature review was to present research that highlighted the 
path taken by those who have served and continue to serve our country honorably and in 
particular, Pacific Islander women veterans and other minority women veterans.  The 
notion of knowing who you are, who you became, and who you will become before, 
during, and after military service was explored through three streams.  The first stream, 
who you are, was explored through ideologies, concepts, and theories of Papadopoulous 
and Lees’s (2002) cultural awareness, knowledge, sensitivity, and competence and Tajfel 
and Turner’s (1979) social identity theory.  Manuela and Sibley’s (2012) South Pacific 
Islander identity theory centered on the importance of family well-being and Pacific 
belongingness.  The second stream, who you became, addressed a brief history of women 
in the U.S. Armed Forces along with the perceptions, experiences, and roles of minority 
women veterans who have served and continue to serve.  A three-step military career 
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model was introduced that emphasized the choices and reasons for joining, staying, or 
leaving the U.S. Armed Forces.  
Lastly, for those who chose to exit the military, the transition from military 
service to civilian life proved to be challenging for those unprepared.  Schlossberg’s 
(2011) and Burkhart and Hogan’s (2015) coping strategies and mechanisms were 
examined.  Super’s (1953) and Savickas’s (1997) career development theories were 
explored along with government education and career programs, which included the GI 
Bill, Post 9/11 GI Bill, Montgomery GI Bill, and TAP.  Challenges and opportunities of 
these programs for minority veterans and other veterans were discussed.  Improved 
government policies and cultural awareness are needed to address the unique needs of 
minority women veterans who may remain silent about conditions such as PTSD, 
military sexual trauma, and depression.  
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Chapter 3: Research Methodology 
Introduction 
Pacific Islander women veterans who served in the United States Armed Forces 
may encounter unique challenges that influence their transition back to civilian life.  The 
purpose of this qualitative study was to explore, through their narratives, the cultural, 
social, and professional experiences of Pacific Islander women who have served in the 
United States Military (both veterans and Active Duty personnel). 
This narrative research sought to answer the following research questions: 
1. What stories do Pacific Islander women tell about their cultural and social 
identity before joining the U.S. the Armed Forces? 
2. What stories do Pacific Islander women veterans and Active Duty personnel 
share about being in the military?  
3. What do Pacific Islander women veterans and Active Duty personnel describe 
about coping with life’s transition from military service to civilian education 
and career opportunities? 
In this chapter, the following elements are discussed: (a) research design and 
rationale, (b) site and population, (c) research methods, and (d) ethical considerations. 
Research Design and Rationale 
This study applied a narrative inquiry methodology.  The foci of narrative inquiry, 
according to Reissman (2008), “are strategic, functional, and purposeful” (p. 8) while 
Merriam (2002) added that narratives are stories that have grown in popularity to include 
“experiences in biography, life history, oral history, auto-ethnography, and 
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autobiography” (p. 286).  Pacific Islander cultures typically keep family, health, and 
personal matters centered in the family, and these issues are not shared openly with 
others.  It was hoped that narrative research design would allow the researcher to explore 
the participants’ experiences in these areas through the telling of their stories.  Similarly, 
Riessman (2008) described that as “individuals construct stories of experiences, so too do 
identity groups, communities, nations, governments, and organizations construct 
preferred narratives about themselves” (p. 7).  
Narrative inquiry is shared in three-dimensional spaces that allow the researcher 
and participants to listen, observe, and learn alongside one another through “(a) temporal 
or movement in time and experience, (b) sociality or interaction of the person and social, 
and (c) place or a particular situation and geographical location” (Clandinin & Johnson, 
2014, p. 427).  The rationale for using narrative research is that it allows the researcher to 
explore the experiences of Pacific Islander women veterans in their own way, own 
language, and own feelings to make meaning through the shaping of their stories (Denzin 
& Lincoln, 2011).  This research sought to contribute to a gap in knowledge surrounding 
Pacific Islander women who currently serve and are veterans of the United States Armed 
Forces.   
Site and Population 
Population Description 
The target population for this study comprised Pacific Islander women with 
origins in Fiji, Hawaii, Samoa, Tonga, Guam, and other Pacific Islands (U.S. Census 
Bureau, 2012) who have served actively and honorably in any branch of the Armed 
Services and have transitioned from military service in the 10 years prior to the study.  
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There were 30,110 Pacific Islander veterans from the U.S. military, with 12% being 
female (3,688) veterans (U.S. Census Bureau, 2009).  The estimated number of study 
participants for this narrative research was four to six, but the final sample was eleven 
(11).  Two sampling strategies were proposed for this narrative study, purposive sampling 
and snowball sampling.  According to Eft and Preskill (2009), “a purposive sample 
selects specific individuals because of their position, experience, knowledge, or 
attributes” (p. 349).  The researcher identified sufficient participants from this process, 
but when additional participants were needed, she used snowball sampling.  In utilizing 
snowball sampling, the researcher asked female service members who met the criteria for 
this study to identify other Pacific Islander women who were willing to participate in this 
study.  Those identified received an email invitation to participate.  
Site Description 
There was no single site.  Pacific Islander women veterans and Active Duty were 
not limited to a particular site.  The study participants were drawn from a purposeful 
sampling of women that meet the selection criteria.  
Site Access 
There were no site access issues.  
Research Methods 
Research Methods Used 
“Narrative inquiry is a fluid kind of research inquiry . . . a relational inquiry 
methodology that is open to where participants’ stories take a researcher” (Clandinin & 
Johnson, 2014, p. 426).  The researcher used three approaches for triangulation: one-on-
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one, semi-structured interviews with each participant; researcher observations notes; 
and artifacts that participants shared such as photos, documents, and memos. 
Riessman (2008) stated, “the goal in narrative interviewing is to generate detailed 
accounts rather than brief answers or general statements” (p. 23).  The advantages of 
researcher observations include the opportunity to record information as it actually 
happens, to study actual behavior as it occurs, and to study participants who find it 
challenging to voice their ideas (Creswell, 2012).  McAdams, Josselson, and Lieblich 
(2001) asserted:  
Stories that are made and told about major transitions in life contribute to identity, 
help the process of coping with challenges and stress, shape how the future is 
seen, help to determine the nature of interpersonal relationships, and position us in 
the social and cultural world. (p. 1)  
 
In the following sections, specific descriptions of each data collection approach are 
discussed: one-on-one, semi-structured interviews, observations, and artifacts.   
One-on-one semi-structured interviews.  Nine of the 11 participants were 
interviewed twice and four of the 9 were interviewed a third time, in the interest of 
clarification. 
Instrument description.  Initial face-to-face, semi-structured interviews were 
conducted with each participant.  Riessman (2008) defined interviews as “two active 
participants who jointly construct narrative and meaning” (p. 23).  After the initial 
interview, the researcher transcribed the recordings verbatim and then retold each 
participant’s story.  Restorying is the “process of coming alongside participants and 
inquiring into their lived and told stories” (Clandinin & Johnson, 2014, p. 427).  The 
retelling representations were provided to the participants and became the basis for a 
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second interview, more conversational in nature and that lasted 45 to 60 minutes in 
length.  Interviews were held in locations that were mutually agreed upon that allowed 
for privacy and confidentiality.  The researcher transcribed the second interview 
recordings verbatim and then analyzed each participant’s data looking for related codes, 
themes, and categories.  A third interview was conducted as needed for clarification; four 
of the 11 participants were interviewed three times.  These conversations were based on 
themes emerging across the participants’ stories and represents “reliving the story” 
(Clandinin & Johnson, 2014, p. 427).  
Questions were designed to discover significant statements, meanings, and to give 
voice to the participants’ individual yet unique experiences (Creswell, 2012).  Open-
ended research questions were developed to capture the stories of the Pacific Islander 
participants, both Active Duty and veterans, before entering the Armed Forces and during 
their military career and transition to civilian status (see Appendix A).  Probing questions 
were asked as warranted by the responses to assure thick, rich descriptions were available 
in the participants’ voices.  Interviews were held in the locations mutually agreed upon 
that allowed for privacy and confidentiality (e.g., coffee houses, restaurants, homes, 
offices, and a theme park).  
Participant selection.  Two sampling strategies were proposed for this study, 
purposive sampling and snowball sampling.  The researcher used purposive sampling for 
study participants who met her selection criteria but when additional participants were 
needed, she utilized snowball sampling.  In snowball sampling, study participants were 
asked to identify other potential Pacific Islander women veterans, both Active Duty and 
veterans, who were willing to participate (Creswell, 2012). 
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Participants from four branches of the U.S. Armed services participated: Air 
Force, Army, Navy, and Marines.  Participants were aged 22-49 and were Active Duty or 
honorably discharged within the last four to 20 years. 
Identification and invitation.  Those identified through both sampling methods 
received an email inviting them to participate in the study (see Appendix B).  The email 
explained the purpose and objective of the study along with the four criteria for 
eligibility.  
Data collection.  Those who responded positively to the email invitation had an 
initial telephone conversation with the researcher that clarified the logistics of 
participating in three interview conversations.  Before beginning the first semi-structured 
interview, the researcher reviewed the formal consent form and obtained a signature (see 
Appendix C).  Each participant took part in two to three interview conversations.  All 
one-on-one interviews were recorded with two recording devices to ensure data integrity.  
An audio-video recording device was used.  An initial face-to-face, semi-structured 
interview was held to capture the Pacific Islander participants’ stories of life before they 
entered the U.S. Armed Forces, during their military career, and during the transition to 
civilian status.  After the initial interview, the researcher transcribed the data verbatim 
then restoried the data in her own words.  In the second interview conversation, the 
retelling representation was provided to the participant and dialogue about key elements 
followed (see Appendix D).  The researcher transcribed the second conversation and then 
analyzed the two interviews using codes.  At the third interview, as needed, the 
researcher established a semi-structured interview protocol (see Appendix D) to reflect 
the emerging themes, allowing for consideration of the turning points of the restorying 
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and ensuring accuracy and collaboration with respective co-participants (Creswell, 
2012).  While face-to-face interviews were preferred, due to the location of some 
participants, some interviews were conducted online as video conferences via ZOOM.  
The recordings were stored on an encrypted password-protected device, providing 
security and limiting the risk of loss or theft.  Pseudonyms were used for all interviewees 
to protect their identities on all transcription documents.  These documents were stored 
on a separate hard drive without Internet connection but were accessible to the researcher.  
Observations.  Johnson and Christensen (2012) defined observation as “the 
watching of behavioral patterns of people in certain situations to obtain information about 
the phenomenon of interest” (p. 206).  A researcher may assume the roles of participant 
observer, nonparticipant observer, or changing observational observer (Creswell, 2012). 
Instrument description.  The researcher kept a journal to assist in recording her 
thought processes throughout this narrative study.  Journaling allowed the researcher to 
record field notes while observing her co-participants in action during interviews and 
group activities such as women veterans’ community meetings or Pacific Islander 
cultural events.  
Participant selection.  Observations of all selected participants were monitored 
and recorded in the researcher’s interview protocol.  The researcher explained the 
purpose and objective of the study with each participant and obtained agreement in 
advance for the recording of the interviews along with journaling of observations 
throughout the interview process. 
Identification and invitation.  All women veterans who agreed to participate in 
the study were informed of the recorded observations during the consent process and 
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were provided reassurance of anonymity through the use of pseudonyms in the 
researcher’s journal (see Appendix C). 
Data collection.  Observations of participants’ body language, non-verbal cues, 
voice reflections, and facial expressions were recorded during all interviews.  The 
researcher’s observation and thoughts were recorded in her journal to assist in shedding 
light on emerging themes and descriptions.  The researcher’s journal served to support 
transcribed narratives and to capture the essence of retelling and reliving of stories.  
Recordings were stored on an encrypted password-protected device. 
Artifacts.  Bloomberg and Volpe (2012) stated, “multiple methods of data 
collection to achieve triangulation is important to obtain an in-depth understanding” (p. 
108) of an experience.  Artifacts are the third method of data collection.  Participants 
were encouraged to share any or all artifacts that may enhance the meaning of their 
stories.  Saldaña (2013) asserted, “each artifact has a history of how it got there and a 
reason or meaning for its presence” (p. 55). 
Instrument description.  The researcher collected all artifacts provided and 
collaborated with the participant on them.  Researchers may collect individual stories 
from resources such as artifacts that may include “memory boxes, keepsake items, 
photographs, work samples, documents, plans, policies, annals and chronicles” 
(Clandinin & Johnson, 2014, p. 430).  Journaling allowed the researcher to record field 
notes associated with any artifacts provided.   
Participant selection.  Selected participants who met the criteria of this study 
were invited and encouraged to share any applicable artifacts.  The researcher explained 
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the purpose and objective of the study with each participant and obtained agreement 
for artifact collection in advance (see Appendix C). 
Identification and invitation.  All women veterans who agreed to participate in 
the study were informed of the consent process and were provided reassurance of 
anonymity through the use of pseudonyms in the researcher’s journal. 
Data collection.  The researcher collaborated with the participant regarding 
artifacts and explained the importance of them; they included items such as personal 
documents, photos, cultural objects, and letters.  Artifacts were collected during the three 
interviews or at the convenience of the participant.  The researcher’s journal served to 
support transcribed narratives of the artifacts and to capture the essence of retelling and 
reliving of their meanings. 
Data Analysis Procedures  
“A good narrative analysis prompts the reader to think beyond the surface of a 
text, and there is a move toward a broader commentary” (Riessman, 2008, p. 13).  For 
data analysis, the researcher collected data, prepared the data for transcription, then coded 
and interpreted the text for rich descriptions, themes, and structures.  Data analysis 
involves taking data apart to analyze and interpret them for deeper meaning and 
understanding.  In Vivo coding was the initial coding process (Saldaña, 2013).  Thematic 
and structural analysis was used on interviews, documents, and observations to highlight 
common and unique descriptions that applied to the researcher’s study (Reissman, 2008).  
The analysis of this narrative study was conducted over a period of three to six 
months.  The researcher conducted two to three visits with the study participants.  First, 
the researcher conducted one-on-one, interviews with co-participants at a mutually 
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agreed upon time and location.  The researcher used an interview protocol of 15 
questions (see Appendix A) that allowed the co-participants to tell their story for the first 
time, in their own way, and in their own time.  Data from these interviews were collected 
then transcribed verbatim in preparation for a restory.  Second, the researcher restoried 
and retranscribed the initial interviews by rebuilding the events, time, and place in 
chronological order.  The researcher probed for key elements and meanings of the 
restorying, which occurred during the second interview.  Information from the first and 
second interviews became the basis for the third interview.  Third, the transcriptions from 
the retorying and reliving were investigated for thematic, structural, dialogic, and 
performance analysis (Riessman, 2008).  The researcher worked alongside the co-
participants through every phase of the study to “the degree to which the research 
participants’ viewpoints, thoughts, feelings, intentions, and experiences are accurately 
understood by the qualitative researcher and portrayed in the research report” (Creswell, 
2012, p. 265).  Recordings were stored on an encrypted password protected device. 
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Table 2 
Data Collection Timeline 
Action Dates 
Proposal Committee Review  July 2016 
IRB Approval  Aug. 2016 
Field research-interviews and transcriptions Sept. – Oct. 2016 
Restorying and analysis of data  
Analysis of data 
Oct – Nov. 2016 
Draft Chapters 4 & 5–findings & recommendations Jan. – Feb.  2017 
Dissertation Celebration March 2017 
 
 
 
Ethical Considerations 
It was understood that approval from Drexel University’s Institutional Review 
Board (IRB) for the Protection of Human Subjects must have been secured before any 
data collection.  IRB requires that researchers adhere to ethical guidelines with respect to 
protecting participants’ information, and resulting data were stored on an encrypted 
password-protected device during and following the research.  The researcher was 
cognizant about the potential psychological, social, and legal harm to human subjects; do 
no harm.  Participation was on a voluntary basis, and all participants were provided a 
verbal and written description of the purpose, goals, and objectives of this narrative 
study.  All participants reviewed and signed Drexel’s formal consent form, indicating 
their agreement to participate and acknowledging their right to withdraw from the study 
at any time and for any reason.  The identity of the participants remained anonymous to 
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ensure their protection and provide a safe environment for their honest stories.  
Participants were identified with pseudonyms.   
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Chapter 4:  Findings, Results, and Interpretations 
Introduction 
The purpose of this qualitative study was to explore, through their narratives, the 
cultural, social, and professional experiences of Pacific Islander women who have served 
in the United States Military (both veterans and Active Duty personnel).  The researcher 
delved into the stories Pacific Islander women shared their experiences before, during, 
and after serving in the military.  Prior research suggested that Pacific Islander women 
may be silent about challenges and struggles due to their cultural upbringing 
(McLaughlin & Braun, 1998); this research sought to explore this and other cultural 
aspects.  This study was guided by the following overarching questions: 
1. What stories do Pacific Islander women tell about their cultural and social 
identity before joining the U.S. Armed Forces?  
2. What stories do Pacific Islander women veterans and Active Duty personnel 
share about being in the U.S. Armed Forces?  
3. What stories do Pacific Islander women veterans and Active Duty personnel 
describe about coping with life transitions from military service to civilian 
education and career opportunities?  
Participant Overview 
Eleven Pacific Islander women veterans and Active Duty personnel living in 
Northern California participated in a two-tiered process for this narrative research.  The 
initial interview focused on the experiences of each participant, including family 
background, their decision to enter the military, their experiences while serving, and the 
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challenges faced upon transitioning from the military to civilian life.  The researcher 
transcribed the interviews and restoried them, meeting a second time with the participants 
to deepen the conversation and the data.  Nine of the 11 participants participated in the 
second interviews, two declined.  Four of the nine participants interviewed a third time 
for clarifications.  The study participants were Fijian, Guamanian (Guam), Hawaiian, 
Samoan and Tongan.  Table 3 introduces the participants providing information on: (a) 
pseudonym, (b) ethnicity, (c) branch of service, (d) enlisted or officer, (e) type of job 
held, and (f) years served.  
 
Table 3 
Demographic Data of Study Participants: Pacific Islander Women 
Pseudonym Ethnicity Branch Enlisted/ 
Officer 
Military Career Years 
Served 
Mere 
 
Fijian  Army Enlisted Human Resources 
 
10-15 
Magahet 
 
Guamanian Air Force Enlisted Security Forces & 
Law Enforcement 
 
10-15 
Amista 
 
Guamanian 
 
Air Force 
National 
Guard 
 
Officer 
 
Medical 
 
Active 
20+ 
 
Paharita Guamanian 
 
Air Force Enlisted Medical Active 
15-20 
 
Leilani 
 
Hawaiian 
 
Army 
 
Officer 
 
Intelligence 
 
Active 
20+ 
 
Kealoha 
 
Hawaiian Air Force Enlisted Medical Active 
1-5 
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Table 3 (continued)     
Pseudonym Ethnicity Branch Enlisted/ 
Officer 
Military Career Years 
Served 
Isalei  
 
Samoan 
 
Army 
 
Officer 
 
Medical Retired 
20 
 
Teuila 
 
Samoan 
 
Army 
 
Enlisted 
 
Logistics 
 
5-10 
 
Moana 
 
Samoan 
 
Marine 
 
Enlisted 
 
Legal 
 
5-10 
 
Masina 
 
Samoan 
 
Army-
Reserve 
 
Enlisted 
 
Inventory 
 
Active 
5-10 
 
Kalaunia 
 
Tongan Navy 
 
Enlisted 
 
Aviation Active 
15-20 
 
 
 
Interviews were conducted in English; however, the four Samoan participants 
spoke in both Samoan and English with the researcher who shared a common 
background.  Frequently, their stories were told in native language and were initially 
transcribed verbatim in Samoan and then translated to English by the researcher for 
coding and analysis purposes. 
Participant Overviews 
Mere.  Mere from the island of Fiji is one of five children.  Fijian was the primary 
language spoken at home, while English was taught and spoken in elementary schools.  
Her favorite childhood memory was being raised in her mother’s village with her siblings 
and cousins.  Mere’s family relocated to the mainland United States of America when she 
was in seventh grade. 
Mere described her motivation to join the military was primarily for education, “I 
think it was mostly the benefits they offered, especially education because I was trying to 
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figure out where to get the money with five siblings.”  She enlisted in the U.S. Army as 
a Logistics Specialist, then, later served as a Human Resource Specialist.  Mere’s military 
service was wholly within mainland U.S. and she described her feeling of patriotism, 
“So, that’s what I love about the military, just a sense of honor and ownership of your 
country.”  Mere left the Army for family reasons after more than 10 years of service and 
transitioned to civilian life where she enrolled in higher education. 
Magahet.  Magahet from the island of Guam is one of three siblings.  She was 
born and spent most of her childhood and adolescence in mainland United States of 
America.  Magahet noted that the primary language spoken at home was English.  Her 
father retired from the Army after 24 years of service.  When Magahet was 10 years old, 
she and her family moved to Guam for a year while her father deployed.  She described 
village life as “a blast:”  
I had never lived in a small town before, where our backyard was basically a 
jungle . . . I learned how to kill a chicken and how to skin one . . . it was like an 
adventure all the time! 
 
Her motivation to join the Air Force was influenced by the events of September 11, 2001.  
Yeah, I really took it personally, 9/11, because it was my birthday and the military 
had been such an integral part of my life.  The military was as important as my 
parents and siblings.  That’s how I joined the military. 
 
Magahet enlisted in the U.S. Air Force as a Security Forces and Law Enforcement 
Specialist.  During her more than 10 year in the military, she deployed several times to 
U.S. military bases located in two Iraq cities (Kirkuk and Tikrit).  “It was the hardest 
deployment, but definitely worth, worth going!”  Magahet left the Air Force because her 
mom wanted her home.  She currently works with and for women veterans.  
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Amista.  Amista is from the island of Guam.  Her father is retired from the U.S. 
Air Force, and she described being raised on Air Force bases worldwide.  Amista, one of 
four siblings, was born in England.  The primary language spoken at home was English 
between the siblings, while her parents spoke Chamorro (the language of those native to 
Guam and the Northern Mariana Islands) and Tagalog (the primary language of the 
Philippines) to each other.  Amista spoke about the importance of religion in her family, 
sharing a story about reciting a rosary at her aunt’s funeral.  She described that her 
parents believed that when a child prayed for a relative, it boded well for the relative’s 
spirit.  “I will never forget it because they pay such a premium on youth and children . . . 
it was a favorite because it showed the island superstition mixed with Catholicism.” 
Amista joined the Air Force for the educational benefits, and she worked in the 
medical field.  Amista left active duty after four years to care for her children.  Two years 
later, she re-entered the Air Force National Guard, where, with more than 20 years of 
service, she is currently serving as a Commander of a medical squadron.  In the Air 
National Guard, she has deployed three times to Iraq. 
Paharita.  Paharita was born and raised on the island of Guam.  She is one of 
three siblings and described that three languages were spoken at home: English, 
Chamorro, and Tagalog.  She shared recollections of village life: “I lived in a village, 
spent time with my neighbors, friends, had fiestas, and I think it was closer knit.  
Everybody knew everybody!  (She smiled.) And, I think it’s not just the village, it’s the 
whole island.”  
Paharita’s motivation to join the military related to three areas: education, 
traveling, and giving back to the community.  
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Yeah, education was one of the things.  Traveling, of course, but one of the 
reasons besides education and travel was because I wanted to give back!  I wanted 
to serve my country and I’m very proud to be an American.  
 
Parahita, with more than 15 years’ service, is currently on Active Duty and works 
in the medical field.  She described information on the 11 assignments she has had thus 
far, including deployments to Korea, Turkey, and Central America noting, “It’s been a 
fun journey!” 
Leilani.  Leilani was born and raised in Hawaii and is one of three siblings.  The 
primary languages at home were English and Pidgin English.  Her fondest memories of 
the islands were family vacations on the beach with camping, fishing, and boogie 
boarding.  “Just looking back, it’s like, I loved those times!  It was so much fun.”  (She 
smiled.)   
Leilani’s motivation to join the U.S. Army was to fund educational opportunities.  
“The other thing growing up was that my parents didn’t make a lot of money.  Education 
was my motivation.”  Leilani enlisted in the U.S. Army and with more than 20 years’ 
service is currently on active duty as an Army Intelligence officer.  Throughout her 
military career, she completed higher education degrees along with the Military 
Intelligence Officer Basic Course. 
Kealoha.  Kealoha was born in Hawaii and raised primarily in Okinawa.  Both of 
her parents served in the U.S. Air Force.  She is one of four siblings.  English was the 
primary language spoken at home, with some Pidgin English spoken as well.  She 
recalled growing up in a musical family: “My favorite thing when I was little was 
watching my Dad play music and sing.  Sitting there with the ukulele, jamming around 
the table, everyone is having a good time.  That’s the magic that I know!”  (She smiled.)  
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Her motivation to join the U.S. Air Force was her parents’ influence.  She 
commented that the Air Force was all she knew: “Mom and Dad . . . I grew up in it.  My 
heart was calling me toward the Air Force so I wanna say, that’s all I knew.”  She is in 
her first five years on Active Duty in the Air Force and works in the medical field.   
Isalei.  Isalei’s family is from American Samoa; however, she was born on the 
U.S. mainland.  Her father is retired Navy, and she is one of six siblings.  The language 
spoken at home was English among the siblings; her parents spoke Samoan to each other.  
During her youth, Isalei spent two years in American Samoa while her father was 
deployed to Viet Nam.  She described how village life influenced her sense of 
community, recalling that when the lights went out in the village, everyone would gather 
on the street and sing.  “And it was like this community that was amazing!  I think when 
I’m making choices in my adult life, I’ve always sought that out.  It was the community 
aspect of my life that was so rewarding.”  
Isalei’s motivation for joining the U.S. Army was to get off the island (American 
Samoa) and attend college. 
That was like our opportunity off the island, right?  I wanted to go to physical 
therapy school, and I just applied to different ones.  The one that intrigued me was 
the military program, which is the one I went to. 
  
After 20 years working as a physical therapist in the Army with multiple deployments 
overseas, Isalei retired from the Army Reserves at the rank of Colonel.  
Teuila.  Teuila was born and raised on the island of Manu’a (American Samoa).  
She is one of five siblings and was raised by her maternal grandparents.  Samoan was the 
language spoken at home.  She described village life, “It’s like I was immersed in all of 
that culture . . . immersion, cultural immersion and language immersion.”  While a junior 
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in high school, Teuila left Manu’a to join her parents on the mainland United States of 
America.  
Teuila’s motivation to join the military was based on her desire to be on her own, 
“Yeah, well, the main factor for me, I needed to get away.”  (She laughed.) Teuila 
worked as a Logistics Specialist and spent most of her Air Force tour of more than five 
years in Okinawa.  After several years in Logistics, Teuila tried transferring within the 
service to a health field career, but was not successful.  She left the military to pursue a 
career in the health field and is now attending a medical degree program.  
Moana.  Moana’s family is also from American Samoa, and she was born on the 
mainland United States of America.  She is one of eight siblings, and Samoan was the 
language spoken at home.  At the age of 13, she escorted her grandmother to American 
Samoa and stayed.  Spending her teens in the village, she enjoyed the camaraderie of the 
villagers, learned the customs and traditions, and learned how to farm a plantation.  She 
asserted, “I really love the experience I had back home (in Samoa).”  
Moana’s motivation to join the military was heavily influenced by her sister, who 
“coerced” her into joining the Marines under the “buddy system.”  In the end, her sister 
joined the Coast Guard and Moana joined the Marines without her “buddy.”  She worked 
as a Military Occupational Specialist and then as an Administrative and Legal Clerk for 
the Legal Department.  After more than five years, Moana left the Marine Corps for 
family reasons and is currently attending college.  
Masina.  Masina was born in American Samoa and raised on the Samoan island 
of Sava’i.  The primary language spoken at home was Samoan, while English was taught 
and spoken at the village schools.  Masina is one of seven siblings and described herself 
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as a farm girl.  She remembered village life as simple and carefree; she enjoyed the 
freedom of playing with the other village children and swimming in the ocean.  “That 
was the best thing! We were able to play outside with anyone, nobody would harm you or 
kidnap you.”  (She laughed.)  
At the age of 15, Masina left Sava’i for the mainland United States of America.  
Arriving in the mainland was initially a cultural shock.  She noticed the fast cars and tall 
buildings, “The moment I stepped here (the mainland), like, I mean, on Sava’i there’s no 
freeway.”  (She laughed.)  
While Masina had not originally planned on attending college, when she became 
aware of this benefit, she described it as part of her reason for joining.  More than five 
years ago, she enlisted in the Army Reserve as an Inventory Specialist and is currently 
stationed in the Midwest.  In a civilian job, she works as a medical assistant for Adult 
Medicine. 
 Kalaunia.  Kalaunia’s family is from Tonga.  She, like several others who 
participated in this study, was born and raised on the mainland United States.  Because 
her parents wanted the children to be able to return to Tonga and know the language, 
Tongan was the primary language spoken at home.  Kalaunia is one of eight siblings and 
recalled her role in raising her siblings.  During her adolescent years, Kalaunia and her 
family made frequent trips to Tonga where she bonded with and learned more about her 
extended family, culture, traditions, and the care of elders.  On a recent trip to Tonga, she 
recollected the lessons taught by her grandparents, “Our grandparents taught us to 
humble ourselves, to be grateful for the things we have.” 
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Kalaunia’s motivation to join the Navy was to seek her own identity, “Yeah, I 
think having to break away from my family because you know, Polynesians, we are so 
family oriented.  Everything is family!  So I think, me, having to find myself and finding 
my own identity, was my motivation.”  With more than 15 years of service, Kalaunia is 
currently active duty and has held several positions including Aviation Administrator, 
Maintainer, Analyst, and Recruit Division Commander.  She was one of the first females 
to serve on board a Navy destroyer ship, serving on the USS Abraham Lincoln (CVN 72) 
and the USS Shoup (DDG 86).   
Summary 
All participants described similar family values whether they grew up on the 
islands or on the mainland U.S. of America.  They were taught island culture, language, 
traditions, and beliefs.  Each participant has three or more siblings and five of the 
participants are children of military parents.  Village life was experienced by those born 
on the islands while those born off-island described opportunities to visit for extended 
periods and live on their home island.  They described their enjoyment of the simpler, 
carefree, and fun village life.  Generally, the benefit of education was their primary 
motivator for joining the U.S. Armed Forces. 
Findings 
The findings in this study emerged from the analysis and coding of verbatim 
transcriptions of interviews, researcher observations of participants during the interviews, 
and artifacts shared by the participants.  Synthesis of these methods of data collection 
permitted triangulation of the data.  In-vivo, descriptive, emotional, values, and narrative 
coding were synthesized to identify patterns, themes, and categories.  
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The first cycle of coding involved reading each co-constructed story three 
times, then coding them individually.  In the second cycle of coding, the researcher 
identified common themes, patterns, sub-themes, and surprises.  Based on the stories 
shared by the 11 participants, six findings emerged.  Figure 10 offers a graphic depiction 
of these six findings.  
 
 
Figure 10. Findings about Pacific Islander women who serve in the military. 
 
 
 
The findings that emerged from the data included:  
1. Family and church values were integral to their worldviews 
2. Encounters led to increasing awareness and stronger social identity 
3. Building relationships while serving was rewarding 
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4. Coping with the emotional impacts of deploying 
5. Transition from the military difficult 
6. Unprepared for securing civilian professions.   
Each finding is discussed through the thick, rich descriptions provided by the 
participants. 
Finding One – Family and Church Values Were Integral to Their Worldviews 
Pacific Islanders who resided both on home islands and on the U.S. mainland 
described the customs, beliefs, and traditions that are integral to their heritage.  The 
importance of both family and church values was instrumental in the social and cultural 
identity of study participants prior to joining the U.S. Armed Forces.  
Mere described how sharing and community was at the foundation of her life in 
Fiji: 
In Fiji, we shared everything, you know, invited people over, even though we 
knew them, like a week (She laughed).  Here (in America), it’s not safe to do that 
(She laughed again).  Yeah, the islands . . . I remember, we like, didn’t have much 
to eat, but my Dad would, like, always share what we had, you know.  Yeah, I 
think one of the biggest things was just, like, the community. 
 
She went on to describe the importance of religion in Fiji and her family’s relationship 
with faith. 
Well, my Dad’s a Pastor and so growing up, it was, of course, church all the time 
(She laughed).  Church is like a big thing in Fiji . . . and for my Dad, he really 
implanted that in us from a young age.  That way I can carry that [faith] through 
the rest of my life, like, even to adulthood and, like, making decisions 
 
Magahet similarly described how family and church were important growing up 
in Guam.  She reflected on the role family played in her upbringing and how respect for 
her elders has guided her throughout her military career and now. 
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I do want to say one thing; the one constant in my life was my family.  I don’t 
know if this is an Islander custom or not, but family values was really huge!  It 
was “always about the family” and you’re always thinking about “your elders 
first.”  Progressing and moving forward because of your family . . . making things 
better for them, more comfortable for them.  And, I think at an early age, I also 
understood that when I got older, I would probably take care of my family . . . 
and, yeah, that’s how we are!  We take care of our elders, we respect them to this 
really high degree that, you know, Americans don’t.  And, also, the one staple 
thing in our life was not only my family, but our church.  So, that was the only 
constant, my family and my church. 
Family was the center of everything . . . and the only constant was your 
own family.  So, that culture was always working hard. Two things:  Family and 
working hard.  So, that longing for home; you create home wherever you are.  
Respecting the family and relationships within the family were other family 
values. 
 
Kealoha, one of two Hawaiian participants, described how she enjoyed her family 
life growing up.  Raised primarily on Okinawa, Kealoha shared stories of her family, 
culture, and traditions. 
Growing up was . . . we had a bunch of fun growing up.  We were a very loving 
family; my parents were very loving toward us.  It was awesome growing up.  My 
Dad is a big advocate on Aloha and giving, giving, giving and not expecting 
anything in return.  And, that’s, I think, one of the most things that I caught on to 
growing up.  And, then, I still try to practice daily to give as much as I can, and I 
remember him saying to me one day, and he was like . . . “you know, if the world 
was just a little more Hawaiian, we would all be happier, it would be . . . it would 
be a better place, you know.”  We grew up dancing, too!  And that’s another part 
of our culture that was strong in us, it was, not so much the entertainment, but the 
cultural music and dancing and everything . . . it was awesome! 
 
Teuila, a Samoan raised on Manu’a, similarly viewed family as everything. 
I think family itself is a very loaded word for our Samoan community because 
that’s everything!  You value your family, yeah, to respect your family members, 
you know, an obligation in a word that you are obligated to.  I mean now, we 
materialize those relationships and you know, like, in how we group them and 
maintain them.  When I say “family,” it’s always a total package!  You know, it’s 
respect and alofa [love] and be kind . . . and that connection we have to each 
other. 
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Moana further emphasized how the Samoan culture and practices are dedicated 
to the care of elders: 
You know, the Chief system in Samoa really influenced me in a big way because 
I realized that a lot of their teachings, they’re right from the Bible.  A very 
protective system of big loving families who take care of their elders.  Our culture 
really takes care of their elders.  They have a system in place where it worked for 
them. 
 
Moana also remembered the village prayers that she grew up with in Samoa, the village 
bell ringing every night signifying prayer time and the end of the day.  She lamented that 
she realized on her recent trip to Samoa, village prayers are becoming a tradition of the 
past with the younger generation.  
Evening prayers throughout the village was customary.  Before the sun goes 
down, we had to be home.  We had faiga lotu [prayers], which was every night.  
A village bell was rung to signify the end of the day, time for evening prayer and 
family meal times.  We heard every Samoan household, they started singing a 
song [ia la fai le lotu}.  I noticed that a lot of families don’t have that evening 
time together anymore. 
 
Kalaunia was raised primarily by her Tongan grandparents and remembered 
fondly what she learned and embraced as a child.  “Our parents and grandparents always 
taught us to respect your elders, no matter what, love them!  And treat them like your 
own parents or even grandparents.  Our parents had us involved with church, a lot of 
church.”  
Decisions to enter the military were sometimes made without seeking 
parental support.  While identifying their closeness to family and their respect for 
elders, it was intriguing to discover that 6 of the 11 participants joined the U.S. Armed 
Forces prior to informing their parents.  Reasons offered included making an impulsive 
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decision as well as consciously choosing to make the decision separate from their 
elders.  Reactions from parents were described as neutral, shocked, surprised, and 
dismayed.   
Mere commented that it was around the time of Operation Iraqi Freedom that she 
joined the Army without telling her parents.  She relayed this story about her parents’ 
neutral reaction: 
So, the war was like starting up . . . and I actually joined before I told my parents 
(She laughed) because I knew what my parents would say.  I came home and told 
my Dad and my Dad just said, “What do you want me to say now?  You already 
joined!” (She laughed).  Yeah, my Dad kinda, like . . . He didn’t know what to say 
also because the War was starting out . . . like as a parent, what do you say? 
 
Similarly, Teuila was attending a community college in Texas when she decided 
to join the Air Force without telling her parents.  
So, I just went to take the test, you know, I passed.  It was shortly before 
Christmas, like, it was in December that I passed the test. You know, and I went 
back and told my parents, you know, that I decided to, you know, join the military 
and that I was in the Air Force, blah, blah, blah.  You know, and they were, like, 
“Okay, you know, if that’s what you feel you want, you want to do, then you 
know, you have our blessing.” 
 
While attending college part-time, Paharita joined the Air Force, which shocked 
her parents.  She offered this story: 
So, I went to the Air Force recruiting in Ventura, California and joined the 
military.  So, my Mom, everybody was shocked!  Because, you know, I was the 
leader-type, head-strong; there was no way I was gonna get thru Basic Training 
and they’re going to tell me what to do, right?  So, they didn’t think I was going 
to make it.  They were, like, “Are you sure you want to do this?”  So, looking 
back, no regrets and they are so proud of me! 
 
Kalaunia, while in California, made the decision to join the Navy on her own 
without telling her parents.  
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So, I remember I went and I didn’t tell anybody.  I sat there and I thought about 
it, pondered about it, but it was more like, I knew I had to do it on my own, 
because if I had waited or if I waited for somebody to tell me or waited a little 
longer, I don’t think I would have joined.  (The participant became emotional.) 
So, for me, just going and signing in and doing everything on my own . . . I think 
I had to do it on my own. (the participant cried.) 
 
She recollected her mother’s shock at the news.   
And, I was, like, “Well, I leave in two months.”  “What do you mean, you’re 
leaving in two months?”  “Well, I went and enlisted.”  And, she’s, like, “So, all 
this time we’re telling you to go to school and you didn’t think to mention you got 
in?”  So, she was kinda shocked because I told her I was going to do it and I don’t 
think she thought I was going to do it.  Then my Mom says, “Well, I think you 
should have said something” and I’m, like, “I’m telling you now.” 
 
After some time passed, Kalaunia’s Mom and family were supportive and excited for her 
decision. 
During her senior year in high school in Hawaii, Leilani took a field trip to the 
Army Recruiter’s Office along with some of her fellow classmates.  She relayed this 
story and had us both laughing the entire time.  While at the Recruiter’s Office, Leilani, 
without thinking too deeply about what she was doing, took the Army Entrance Exam 
and found herself signing papers.  She related (while laughing): 
It’s like “Well, go stand in that room with all the other folks.” I’m like, “Okay.”  
So I go stand in the room and the next thing you know, I’m like “Raise your right 
hand.” (she raises her right hand, smiling but confused at the time) and I’m like, 
saying these words.  I mean like, literally, you know, “Hey, welcome to the 
United States Army!” (puzzled look on her face as she’s re-enacting this story).  
And I go home and my Dad’s like, “So, how was it?” And I’m like, “I think I 
enlisted in the Army.”  He says, “What??” And, so I showed him the contract and 
he opened it and he’s like “Yup, you sure did!”  (She described him as both semi-
shocked and surprised) 
 
Leilani admitted that her parents were happy for her, and she was excited to attend Basic 
Training with a group of other Pacific Islanders.  Today, she holds the rank of Colonel. 
Magahet enlisted in the Air Force to the dismay of both of her parents.  
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So, I decided I was going into the military and I didn’t tell my parents until two 
weeks before I went to boot camp.  Yeah . . . yeah, my Mom’s really angry and 
very hurt, and she cried a lot and she tried to, she tried to convince me not to go, 
obviously because she had great plans for me.  I was supposed to be a doctor, a 
lawyer; I was supposed to be the “saving grace” of my family (She laughed).  You 
know, like “make all the money” (She laughed), like, buy her a house (She 
laughed again).  And, my Dad, I think he was hurt probably the most that I didn’t 
tell him because he was in for 24 years, but I . . . so he was in the Army and I 
joined the Air Force.  And he asked me, “Why?” and I told him I joined the Air 
Force because, “You told me that the Army wasn’t good for women and . . . the 
Air Force would be, would be better.”  And he’s like, “Well, at least you listened 
to something I said.”  He said, “At least you won’t be going to war.”  And, I was, 
like, “Yes, Dad, at least I won’t be going to war.”  
 
Finding one summary.  The notion of what is important to Pacific Islander 
women before joining the U.S. Armed Forces, both Active Duty and veterans, is echoed 
in the voices of the participants.  The customs, beliefs, and traditions from their heritage 
are actively engrained.  The key elements of family and church are core values that have 
been taught and adopted.  Participants discussed the harmony of communities, respect 
and care for elders, and giving aloha and alofa (love).  Yet, in spite of these traditions, 6 
of the 11 participants joined the U.S. Armed Forces before seeking parental approval.  
Reasons for acting independently included impulsive decisions and the desire to strike it 
out on their own.  Mixed reactions from parents included neutrality, shock, surprise, and 
dismay.   
Finding Two – Encounters Led to Increasing Self Awareness and Stronger Social 
Identity 
 
Increasing self-awareness and development of more self-understanding were 
described in five sub-themes: (a) valuing self-identity, (b) feeling different,  
(c) experiencing discrimination, (d) working through culture shock, and (e) learning what 
it means to be female in the traditional male-dominated culture of the military.  
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Valued self-identity.  Whether the participants were raised in a village or on 
the mainland, their stories shed light on what they valued.  Aspects of cultural identity 
that were valued included: (a) knowing your native language, (b) having a sense of 
belonging, (c) maintaining a sense of pride, (d) honoring the Word of God and acting 
with faith, (e) valuing the specific inclusion of Pacific Islanders in reported 
demographics, and (f) preserving traditional culture. 
Teuila described her pride in being Samoan: 
The language and a sense of belonging; I think that was one thing that always 
stuck with me.  And this is why I feel that and I think that.  So, I remember when 
I moved to the stateside, I came across a lot of our Samoan people who did not 
necessarily have that pride in being Samoan.  For one reason or another, they 
would say they’re from Hawaii.  But, I have always had that pride!  So, I would 
say that sense of belonging that I had in me, being Samoan, and knowing the 
language. 
 
Somewhat differently, Magahet did not experience Chamorro pride until after her 
military service.  As a military dependent, she described how her family traveled to many 
bases and that she valued the ability to assimilate into the culture in which she resided.  
That’s funny, because I’ve never actually distinguished my cultural identity until 
after the military, which is really weird, I know.  But, as far as my Chamorro 
culture, I didn’t feel that until after the military.  I didn’t realize there was a 
Filipino pride or Chamorro pride.  I never felt that because you’re trying to 
assimilate to different areas that I am at.  And, that was okay with me and I was 
fine, but I still wanted to fit in and it didn’t bother me. 
 
Both Mere and Moana discussed how faith and the word of God were valued 
aspects of their lives.  Mere commented, “I would say my faith . . . like, it was really 
deeply implanted from a young age.”  Moana noted her belief, “Becoming one as a 
people and abiding by the Word of God.”  Further, “I look at our culture and I don’t put 
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the culture before God because there’s a saying in Samoan, ‘Muamua le Atua’ [God is 
First].”  
Leilani shared a story about the absence of Pacific Islander on demographic 
forms.  She was appreciative of the inclusion of Islanders in more recent times.  
I think one thing that I found funny is that when you check the blocks on those 
little forms, your demographics, you know, Black, White, African American, they 
also had an “Other” block.  At that time, I always checked, “Other” because they 
didn’t have Pacific Islanders back then.  Now, over the years, they actually have a 
box that says “Pacific Islander.”  And now . . . I’m, like, I’m actually on a sheet of 
paper now.  I have a box to check! (She laughed).  I know the times have changed 
and I appreciate that. 
 
Kealoha noted that the preservation of the Hawaiian culture was an ongoing 
effort.  
We’re trying to preserve the culture and trying to get that renaissance that’s 
coming out of the Hawaiian culture.  I’m admiring New Zealand’s renaissance 
that they just had with the Maori culture and they brought it back so 
predominantly.  And, I know a lot of Hawaii is trying to model our renaissance 
after their (New Zealand’s) renaissance because it did come back, they did keep it 
alive! 
And the Hawaiian culture is becoming extinct or it was becoming extinct 
for a while, people were forgetting about it, which was not . . . It wasn’t done on 
purpose or anything, it just kinda was forgotten about. . . Definitely, everyone’s 
working toward preserving the culture and practicing it daily . . . is what’s stuck 
in my head.  
 
Feeling different.  Seven of the 11 participants shared stories of encounters 
unfamiliar to their social and cultural upbringing, describing the experience of feeling 
different.  When Amista was eight or nine years old and living in Guam, she was taught 
to complete household chores and prepare a pot of rice before her parents returned from 
work.  While visiting some of her non-Chamorro friends at their home, she noticed that 
their mom did all the household chores and cooking.  She commented, “That was my 
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earliest memory of things weren’t the same as my friends.  And, I thought . . . I 
realized that I was different.  And, it’s probably an ‘island thing.’”  
While in the Army, Isalei had a brief assignment in the state of Georgia.  It was 
during this assignment that she felt, for the first time, that she was different.  
When I went to Georgia, I think I may have felt like I was different, you know.  I 
wasn’t Caucasian, per se, I wasn’t Black and people would kinda recognize me as 
something different, whereas that was the only time I ever felt like that. 
 
Teuila remarked on her acculturation to military life and recognized how different 
others were from her perspective.  She noted, “the food is something that I have to 
acculturate to and I think this acculturating through the diversity of people that were in 
the military. But I certainly was aware that, you know, they are different from me.”  
When Leilani transferred from Hawaii to California State University, Sacramento, 
she was frequently mistaken for being Hispanic.  She recalled the challenge she faced in 
explaining to local students that she was Hawaiian and many said, “Well, that’s odd.” 
They appeared not to understand anything about Pacific Islanders. 
You know, it was a challenge, who am I? and I’m, like . . . it was difficult finding 
a place to fit when you’re so used to having everyone the same as in Hawaii.  And 
then you come somewhere else and they have no idea, no concept of what a 
Hawaiian or Pacific Islander is.  
Moving here to California and being brown skin, brown eyes, everyone 
thought I was Hispanic.  And, they would speak Spanish to me and I’d say, “I 
don’t understand what you are saying.”  “Well, you’re Mexican.”  And, I’d say, 
“No! I’m not!”  “Well, what are you?” and I’d tell that them, “Well, I’m 
Japanese-Portuguese-Hawaiian.”  And, they’d say, “What? Well, that’s odd.”  
And, I’m, like, ‘Not where I grew up in Hawaii.’ And, that was every day! 
(Leilani was exasperated as she shook her head side to side, recollecting the 
disbelief of her identity).  
 
Her experiences aligned with others’ stories about being different.  
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Discrimination.  Perceptions of being discriminated against were shared by 
several participants.  Paharita described her feeling of being discriminated against by 
other Asian students, while attending the University of San Francisco.  
I don’t know why . . . I went to school in San Francisco and you know, everyone 
has their own little cliques, right?  Different groups.  So . . . me, I’m very 
sociable. (She smiled.) I just like to mingle with anybody, any ethnic group, but I 
noticed, like, not the Pacific Islanders, but the Asians . . . because I didn’t speak 
their language, I may look maybe Asian, but because I didn’t speak their language 
. . . I felt some type of discrimination. 
 
Teuila, a Samoan, shared a story of her first experience of witnessing racism.  
Teuila discussed how while serving in Okinawa on active duty, she used to hang out with 
a couple of other Active Duty women from different ethnic backgrounds, e.g., Hispanic, 
White, African American, and African-Okinawan.  She offered this: 
I think it was also my time in the military that I really saw and I . . . not 
necessarily experienced, well, I could say maybe experiencing secondary racism.  
When we’d go out [to the clubs on base], it always seemed like, one of my 
friends, she was Black and Okinawan.  So everywhere we’d go, anywhere, it 
seems as if, you know, she was always the one that . . . “Oh, we have to see your 
ID.”  The girl was like, there’s always so much that she had to be screened for, 
right?  Yeah, you know, at the time I didn’t think of it as racial or bias.  But, then 
the more I know, I grew up and am more aware of these things.  And I remember 
she would always be so upset and would literally leave instead of going with us 
inside the club. 
Even myself, I would experience it, but you know, I didn’t think about it.  
But, in thinking about it . . . it’s like when I go to the Base Exchange or 
something.  And there was a person of color at the check-in.  They usually just 
like wave you in.  But, if it was like a non-colored person, they’re like 
scrutinizing your ID and, like, yeah . . .  looking you up like, you know, so . . . I 
never thought about it, at that time, until you know, much later and . . . I’m, like, 
Wow! That was really, you know, bias and racism. 
It was also something that I don’t want to talk about, but not referencing it 
does not mean not to minimize the experience.  It’s not an experience that’s 
familiar to us [Pacific Islanders].  It’s not our history, so I think we sympathize 
with, you know, what happened to African-American palagi [White] issues.  
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Working through culture shock.  Arriving on the mainland for the first time, 
Masina, as previously described, recollected the culture shock she experienced when she 
was first arrived at the airport in Los Angeles.  The cars, freeways, tall buildings, and 
people made such an impression on her; she was definitely no longer in a village, no 
longer on the island.  
Yeah, I think the moment I stepped here (in Los Angeles) like, I mean, Savai’I, 
you know, there’s no freeway (laughter).  I saw huge buildings with a lot of 
different diversity people . . . and, the moment I went into the car, and then, like, 
Oh, my God, we’re always speeding, you know.  In Savai’i, the highest maximum 
speed is like 40 and now we’re on the freeway going 70, 80 miles an hour and I 
think that’s how I found out, like you know, I’m in a city . . . It’s really different.  
I mean, even though we were in the car with my siblings and parents, it’s just 
different . . . I just kept looking outside the car window . . . Wow! 
 
When Magahet first came to live on Guam (for a year), she perceived the 
Chamorro way of life as a cultural shock.  “Yeah, it was a very strange kind of cultural 
shock, I want to say, in that it was unstructured, carefree kind of lifestyle which is what 
islands look like.”  She experienced multi-generational living, “yeah, there was like 17 of 
us that lived in that 3-bedroom home” (she laughed) and added how she learned to 
conserve water.  “I remember taking showers with a very huge garbage can inside the 
shower (rain water) to conserve water.”  This cultural shock later shaped the structure of 
her life.  “So that was fascinating (she laughed) and I learned to conserve that way and to 
kinda structure my life that way.”  
Learning what it means to be female in the traditional male-dominated 
culture of the military.  Several participants described what they needed to do to fit in 
and be accepted by their male counterparts.  While likely not the sole experience of 
Pacific Islander women, it was reflected in many of their stories.  In the Air Force, 
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Magahet served in Security Forces and Law Enforcement.  As one of the few females 
in her career field, she shared how she found herself assuming another identity, contrary 
to her cultural and self-identity, in order to fit in.  
I didn’t understand the culture.  I didn’t understand, yeah, what I would be doing, 
but it was very interesting.  I had no idea what I was in for, at all (shaking her 
head, side to side)!  I am a very nice person, I’m a very generous person (she 
laughed), but in the military, I had to hide that in order to promote, in order to be 
respected.  I definitely became very aggressive, very loud, and a little B –itchy, 
you know . . . you had to be and so, it’s either that or a slut!  And, so, that was . . . 
yeah!  To fit in, so that was really rough . . . Because if you were really shy, like I 
was, or if you’re very quiet and soft-spoken, you’ll get eaten alive by Security 
Forces!  You get eaten alive!! (repeated with emphasis). 
 
Kalaunia is Active Duty Navy and has held multiple jobs, such as Aviation 
Administrator, Maintainer and Analyst, and Recruit Division Commander.  She was also 
assigned to a Helicopter Squadron on an aircraft carrier.  With the recent policy that 
allowed women into combat and opened traditional jobs held by males only, Kalaunia 
described her experience as one of the first females onboard a DDG, Naval Destroyer 
ship.  She believed she had to prove herself by being better than the men to gain their 
respect as a female: 
So, yeah, it was kind hard because, you know, at the time, they just allowed 
females to go on DDG’s. I’m the only female on the Naval Destroyer ship and 
there’s 15 of us; five pilots, maintainers and me. It was weird . . . I really thought 
they were going to be, you know. . .  “A-holes,” so I told myself, “you know 
what, I’m not going to even complain.  I’m not going to say nothing.  I’m just 
going to do what they do, but do it 10 times better!” (She laughed).  And, that’s 
what I did. 
When they needed somebody and I’m done with my work, I’d go outside to the 
aircraft and help them.  Like, if I sit here and make it easy (at my desk), they’re 
going to hate me!  They’re going to hate me!! (repeated with emphasis).  It’s not 
like they’re going to find a fricken way to get me off the ship (She laughed).  I 
waited until they got off work because I felt that was the way I was going to get 
their respect as a female.  So, I kinda just stuck it out with them.  I did what they 
did, I woke up when they woke up, I was there on time and I never complained. 
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Amista is Active Duty Air National Guard and serves in the medical field.  She 
has served several tours to Iraq and Afghanistan.  As one of the few Pacific Islander 
female officers, Amista shared a story about the mixed reactions to her promotion to 
Colonel: happiness, pride, and skepticism.  
So, I get two different reactions: I get pride because if it’s a minority or fellow 
Islander or Hispanic, they’re like, “Ahhh (with happiness),” and then I walk past 
 . . . and then another reaction I’ll get is (stern look on her face) . . . “Wait a 
minute, how did ‘she’ get to be a full bird colonel?”  You know, like . . . and it’s 
usually not one of our own (Pacific Islanders) that’s thinking that. 
I’m not going to say it’s necessarily racism, but more . . . that’s not 
something you normally see.  They (other male Colonels) look at you like (a) 
you’re female; (b) you’re not like someone I’m . . . I’m hanging out with, you’re 
not like the other boys that I hang out with that are colonels with me; and (c) you 
look a little too young to be a Colonel (We both laugh) . . . Are you sure?  Is she 
really?  Wait a minute. (We both laugh again). 
 
Finding two summary.  Participants shared their encounters with personal and 
social identity in five sub-themes that included (a) valuing self-identity, (b) feeling 
different, (c) experiencing discrimination, (d) working through culture shock, and (e) 
learning what it means to be female in a traditional male-dominated culture of the 
military.  Valuing self-identity further included stories of (a) knowing your native 
language, (b) having a sense of belonging, (c) maintaining a sense of pride, (d) honoring 
the Word of God and acting with faith, (d) seeking the inclusion of Pacific Islanders in 
reported demographics, and (e) preserving traditional culture.  One participant noted the 
importance and preservation of the Hawaiian culture while another noted how Pacific 
Islander is finally on demographic forms.  
Feeling different was described by several participants who used phrases such as 
“I realized I was different;” “They are different from me;” and “Different, whereas that 
was the only time I ever felt like that.”  Discrimination by other Asian students was 
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experienced by one participant, while another felt discriminated against by a non-
person of color at a military Base Exchange.  Arrival on the mainland from the island of 
Savai’i was a cultural shock for one participant while another experienced multi-
generational living in Guam.  As the only females in a male-dominated unit, several 
participants discussed what they had to do to “fit in, be accepted, be respected and get 
promoted.”  This involved assuming another identity contrary to their cultural and self-
identity.  
Finding Three – Building Relationships While Serving was Rewarding  
Initial entry.  Once the decision was made to join the U.S. Armed Forces, 9 of 
the 11 participants found the initial transition into the military relatively easy.  Seven of 
the 11 participants had family with connections to the military and others credited their 
cultural upbringing as the reasons for a smooth transition.  Two described initial 
challenges they faced.  
The transition was relatively easy.  Amista, in describing her initial entry, noted, 
“Yeah, it was very easy to acculturate because my Dad had prepared me.”  Isalei 
commented how her family had been in the military for years indicating, “You know, the 
military is actually easier; it’s a melting pot of all kinds of ethnicities and cultures 
working together.”  Kealoha similarly appeared to have an easy transition because she too 
was familiar with military life as a dependent.  “I feel like it’s pretty easy cause I grew up 
in it.”  
Paharita described a welcome transition into the military.  
It’s when I came into the military, it was, like a breath of fresh air.  They accepted 
who I am.  I am from Guam and they really embraced that.  They loved that I was 
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from Guam! (She smiled).  That I am an Islander, and, you know, just this 
carefree spirited person. 
 
Teuila expressed that her initial transition into the Air Force was reminiscent of 
the Samoan culture where elders are respected.  “You know how we are as a culture, we 
pretty much listen, we listen, you know, and do what you’re told and you don’t question 
the people over you. 
Masina also attributed the ease of her transition to her Samoan upbringing.  
I think for me, it was really . . . I wouldn’t say it was easy; it was fair.  I’ve 
learned because I came to the States so you kinda, like, adapt, you know, 
American-style and way of living.  Except the military, cause I think it was totally 
different, but I think it made it easier for me to do the Army stuff because it’s just 
like how we used to be in Samoa . . . like, hard work, main labor, and it was really 
flexible, so it wasn’t really. . . I didn’t have a hard time or anything like that.  It 
was fair.  
 
Similarly, Moana attributed her transition to her island culture, “I think it was easier for 
me because of the culture that we have in American Samoa.”  
The transition was challenging.  Kalaunia’s entry into the military was hard, yet 
she quickly acquiesced.  
When I came through the military, it was really hard.  I’m not going to lie! . . . 
You know, I think what really helped me transition into the military was respect 
for elders.  The respect for elders is kinda like the respect for rank.  When I went 
through boot camp, I never asked any questions . . . I just did what I was told. 
 
Magahet described how she felt she had to acculturate to a whole new 
environment that she was unprepared for and found quite “shocking.”  As the only female 
in a male environment (Security and Law Enforcement), she shared: 
And, so it was really hard to assimilate into that, into that environment.  And, so, I 
was exposed to a lot of things that I wasn’t prepared for . . . in that I was just 
never been exposed to that many men, you know.  And they can be very vulgar, 
very blunt!  They have a different way of thinking and I have never experienced 
that! 
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Building relationships.  Highlights of serving in the military were described by 
these women as largely relational and included stories about (a) the importance of 
community, (b) humanitarian missions and saving people’s lives, and (c) recognition 
from others.   
Importance of community.  Mere mentioned that it was the people she met while 
serving in the Army who had an impact on her.  
I think the best thing about it, is the people you meet.  It’s like . . . there’s a bond 
that’s formed, you know; that’s what I love about the military.  There was an 
unspoken code, kinda, you know, like everybody just has each other’s back.  So, 
yeah, I just loved the military!  You become a family, which is so different from, 
like, before the military.  There was, like, camaraderie. 
 
Teuila described her appreciation for working with a wide-ranging diversity of 
people in the Air Force.  
I would say it was just having that experience with and connecting to so many 
different people. I think it was very powerful to me and that, in spite of, you 
know, wherever you were growing, wherever we came from, we found a 
connection and, you know . . . we valued that connection, respected that.  I would 
say the friendships that were made, I still think about them and I remember them.  
I think it helped me because, you know, we were in Okinawa and that was really 
far! (She smiled) . . . I was homesick and that friendship really helped me.  We 
helped each other through those times. 
 
Similarly, Isalei emphasized the importance of working together and creating 
community.  
I loved the professionalism of people, loved the professionalism of the military 
. . . I loved the structure, working together and community.  And the other thing is 
that in the military, you couldn’t get ahead without working together with other 
people, you know.  You can’t be an individual in the military and, and be 
successful.  And, that goes right along with my upbringing of community, you 
know.  So, I succeeded in the military because I was very much, very good at 
creating community. 
 
Kealoha described the extended family of “uncles:” 
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It has to be, it has to be the people.  It’s awesome!  That’s . . . it’s the people, 
it’s always been the people.  I get to interact with all my uncles around the world 
who are emailing me now, on the global (She laughed).  Like, you work for 
people . . . everywhere you go, there will be a bad apple, but you make the best of 
it and take it as a learning experience.  And, it’s awesome too that you get to share 
your culture (Hawaiian) with other people and teach them about it and you get to 
spread it.  Like, that’s one of my favorite parts, too (She smiled). 
 
Magahet described the relationships that emerged under “fire” in the Security 
Forces and deploying multiple times to Iraq: 
Well, my best experience was my, my first deployment in which I did go “outside 
the wire” and we were on fire!  Yeah, so that was probably my best time cause 
when you’re in life and death situations like that, you become a lot closer to who 
you are and what’s important to you.  You become closer to people around you, 
so I made a lot of friendships there. 
 
Magahet further asserted, “it was the hardest deployment, but definitely worth, 
worth going!”  
Humanitarian missions and saving people’s lives.  Several participants spoke to 
the value of humanitarian missions.  Paharita described humanitarian missions to Central 
America as the highlight of her military career thus far.  
Sure, the best time in my life, in my career so far, is going on those humanitarian 
missions.  I don’t know what it is, but just visiting those poverty stricken 
countries . . . working with the local nationals and just going out there and 
providing medical care, dental care, medical supplies, clothing . . . everything!  
And, I did maybe three or four missions while I was in Central America; that was 
the best time! 
 
In a leadership role in Hawaii, one of Leilani’s most memorable experiences was 
helping a soldier overcome severe depression.  
I was in Hawaii stationed, I was a Captain, at the time and I had a Sergeant who 
was kinda going thru some family problems.  I see him every day and I would 
ask, “Hey, how are you?”  Just those simple words, “How are you doing?”  “How 
are you?”  And, we would talk and he would kinda . . . explain to me about his 
family life and I just sat there and I listened. 
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Years pass, I’m sitting in Virginia and it’s Suicide Awareness Month 
and I see a video pop up that the Army has made and I see my guy, the Sergeant.  
And he’s explaining, you know, that he has suicidal thoughts, he’s out in Hawaii 
going thru some major issues, saying he was drinking too much and then he 
realized . . . “Hey, this, this is not the answer to my problems.” 
And, so I saw this, oh my gosh . . . that’s my guy!  I know him!  So, I sent 
him . . . I went back and sent him an email, “Hey, I just saw this video with you 
and . . .” (It is important to note that at this point of the interview, Leilani’s voice 
started to waiver, she started getting teary-eyed and emotional).  And, he said, 
“Hey, Mam, you may not know this, but you are a huge part . . . yeah, you, you 
played a huge part in me not ending up . . . you know . . . because you asked me 
those questions, “How are you” and “How are you doing” . . . (Leilani had the 
researcher teary-eyed, too.) Then, of course, Oh, my gosh, I . . . I did that, I asked 
How are you doing? 
 
Amista described her eight-month deployment to Iraq during Desert Storm 
through the lens of being both a mother and medical officer.  
Well, the toughest part, actually, this story is the most enjoyable and least, at the 
same time.  It was my initial deployment, during Desert Storm.  My daughter was 
only 4 ½ and my son was, not quite 12.  And so, I deployed and I was gone for 
eight months from them.  So, it was good for me to experience that and to grow . . 
. but, I grew so much in my career!  But, the greatest thing was, you know, the 
people you save, the people that came through; you made life a little better as they 
were going through that. 
 
Recognition from others.  A high point during Moana’s military career was a 
personal achievement award and a recommendation for officer training.  She was the first 
female in the Second Battalion to receive a Navy Achievement Medal two years in a row 
and later was recommended for Warrant Officer Training School.  She credited her faith 
and the Samoan culture with her successes in the Marines.  
And, honestly, God was with me the whole time!  I didn’t know what I was doing.  
I just followed directions (She laughed).  I think it has to with coming from our 
culture, you know, how to be proper, how to have high regard to those who 
earned their title, stuff like that.  I think it really had to do with our culture. 
 
While serving on a Navy warship, DDG (Destroyer), and as one of the first 
females on board, Kalaunia’s most memorable time was an unexpected port of call in 
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Pago Pago, American Samoa.  She expressed how thrilled and elated she was when she 
received the news that the ship would be docking in her home culture.  They were 
returning to the United States mainland from a deployment in Southeast Asia.  
“Hey, Kalaunia, the Captain wants to speak to you.”  “What?? The Captain wants 
to speak to me? Man, what did I do? He must have seen me . . .”  The Captain 
said, “Hey, I noticed that your name is Kalaunia; is that Samoan?”  And I replied, 
“Yes.” (her name is really Tongan).  The Captain continued by saying, “Hey, I 
wanted to be the first to tell you that we’re going to be pulling into American 
Samoa.”  And, I was, like, soo excited, “No way!!” (She had a big smile).  So, he 
said, “No promises yet, but we’re going to be pulling in and I thought I’d ask you, 
maybe they need help (the local Samoan port authorities). 
The ship arrived in Pago Pago on a Sunday to refuel; Kalaunia relayed to the 
Captain that the island would most likely be closed, as typically, on Sundays, the stores, 
shops, and restaurants are closed in observance of church, a holy day.  She spoke of the 
harbor as they entered and a surprise feast that was brought on board by a Samoan port 
authority worker.  
Man, that was our feast!  Me and my guys, the Air Department, ate!  They didn’t 
care what it was . . . that’s the thing with Polynesian people, I told him (the 
Captain), “I can go to Australia or all the ports that we’ve been to and I see my 
own kind of people, you get excited and they get excited too.”  And my guys say, 
“That’s amazing how your own people take care of you, no matter where you are 
at!”  So, I think that made me feel super special and being Polynesian, like, Yeah!  
 
Finding three summary.  While serving in the U.S. military, 10 of the 11 
participants shared stories of their initial entry into the military, describing the relative 
ease of the initial transition.  They described the value in building rewarding relationships 
and recognized the (a) importance of community, (b) humanitarian missions, (c) saving 
lives, and (d) receiving recognition.  Seven of the 11 participants had parents or siblings 
who served in the U.S. military, which appears to have made their initial entry relatively 
easy.  Participants used phrases such as “my Dad prepared me,” “I grew up in it,” and 
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“Military actually easier . . . cultures working together.”  Their cultural focus on 
respecting elders aligned with the hierarchical nature of the military and made the initial 
entry smoother for three participants.  Acculturating to basic training and an unfamiliar 
military environment was cited as a challenge for several participants.  Although serving 
in the military was described as containing significant rewards; stories shared also 
described coping with deployments, post-deployments, and PTSD.  
Finding Four – Coping With the Emotional Impacts of Deploying 
A majority of participants’ deployment and post-deployment experiences were 
described as hard for participants’ families and for these women, personally.  
Deployments appeared to be extremely difficult for single mothers in particular.  Stories 
reflecting the emotional impact were shared.  
Amista shared a heartfelt story about her challenges in leaving her children during 
several different deployments. 
Ahh . . . it was tough leaving the children . . . It was tough (shaking her head, side 
to side, saddened).  And, so, I deployed and I was gone 8 months from them.  
And, so, she (daughter, 5 ½ years old) was, you know, pretty much a different kid 
when I came back.  He (son, 13 years old) was very mature and very different, 
too.  But . . . I missed a lot, I missed a lot! (emphasized and emotional).  Being a 
single mom, you know, it’s tough!  You know . . . and you wanna do so much for 
your kids, it was important, cause as a single mom, you can’t do it alone!  
Although you can, it’s just real tough.  Even with Mom and Dad, it was hard. 
 
In her deployments to Iraq, Amista described her medical working environments 
as “horrific.”  “When I was there, it was really the worst because of the things you saw 
 . . . in the hospital.  And so you saw horrific things . . . the worst!”  Besides the mental 
stress of leaving her children behind, she also was exposed to challenging and traumatic 
medical issues that likely have contributed in part to her ongoing experiences with PTSD.  
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Kalaunia recalled how her choice to leave her newborn daughter behind to 
accept a three-year assignment to advance her Naval career was traumatic.  
So, they (Navy) asked me if I would accept a position as a RDC (Recruitment 
Division Commander) and I said, “No, I just had a baby, Oh No . . . No, I want to 
spend time with my daughter.”  And at that time, my mindset changed.  After I 
had my daughter, I thought, “Okay, I need to slow down, be a mom.”  So, I 
submitted a packet because they (Navy) asked me to submit one and I got selected 
(shocked and unexpected).  I started crying, saying, “I don’t want this.”  Yeah, 
you know, I was crying because my daughter’s only 6 months old.  You know, I 
used to cry and tell my sister that I felt so guilty because she was taking care of 
my daughter.  (And her sister responded) “Don’t worry, we’re here (the family) 
whenever you need us.”  I feel like I’m missing out on her.  I ended up being an 
RDC for 3 years and received my promotion.  
 
Kalaunia shared that while this was a challenging choice, she was fortunate that she has a 
great relationship with her daughter as the result of her family’s love and support to her 
daughter while she was on assignment.  
While in Air Force Security Forces, Magahet was deployed to Kirkuk, Iraq in a 
joint assignment with Army Security Forces.  She described her struggle with reconciling 
compassion for humanity in war times in enemy territory.  
Yes, I love my friends, I love the friends that I made there (Iraq) and it showed 
me a different part of humanity too.  I . . . I grew a lot more compassion for, for 
the enemy, so to speak.  They are human beings.  They are not, they are not 
“hodgies” . . . They are not, they are not just the enemy, they are people that are 
trying to “eke” out an existence as best they can.  And, I discovered, too, that a lot 
of these Iraqi people, family is really important to them, too, and that’s probably 
what hurt the most for me . . . in realizing that particular aspect.  For example, our 
Iraqi interpreter, he was a, he was a man who helped us a lot and his “one” 
request from us is that we bring his family to the United States, just to be safe.  
And, that opened my eyes to understanding that you know, these people do just 
want safety for their families, like we want safety for ours (compassionate voice).  
And, it’s just really rough to reconcile that with the “enemy” and wanting, 
needing to . . . kill them because they’re going to kill us . . . and, it’s just really 
hard . . . (looking down when talking, faraway look in her eyes).  
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Leilani described caring for the wounded during the Iraqi war and the trauma 
she was exposed to daily.  
I got deployed to Landstuhl, Germany.  That’s just kind of a stopping point for 
our soldiers who get injured from Iran, Afghanistan, Iraq . . . they kind of 
stopover in Germany and get stabilized and they get sent to the States.  That was a 
pretty busy place, you know, lots of trauma . . . lots of sad stuff that I saw . . . 
(nodding head side to side).  I worked in the ICU (intensive care unit). 
 
Deployment was challenging for these participants and others.  Their personal 
family experiences, their experiences on the ground in their deployments, and what they 
saw left an indelible mark.  
Post deployments and coping with PTSD.  For several participants, post-
deployment issues, such as PTSD, were identified upon their return to their duty stations.  
One participant described that she coped with PTSD by surrounding herself with close 
friends, while another sought therapy.  
During Desert Storm, Amista worked in the medical field and explained how she 
worked with and helped stabilize wounded serviced members from all branches of the 
service.  She remarked that she worked with many injured personnel.   
I saw it across the board . . . we also had to package people up, send them out if 
they were needed to be evacuated for not being in a stable environment.  You saw 
a lot of broken people. 
 
When asked about coping with what she had witnessed and being a part of multiple 
deployments to the Middle East, Amista offered: 
I think what I did, I came back, honestly, on all three deployments, and separating 
from the military too.  I did a lot of chatting and a lot of going to Tahoe, Las 
Vegas or Reno, the girls weekend out (indicating drinking and gambling as a way 
of coping).  So, it was, you know, you go out with the friends “that knew” you 
know . . . and we were in our civie [civilian] clothes.  We had a great old time and 
I was making a pitcher of sangria (smiling) and so that was my way of coping . . . 
because I was helping them re-adjust as they did for me, you know, just hanging 
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with the girls.  So, those kinds of things, you know, you just don’t forget 
(serious look on participant’s face).  And, and I think that’s how I coped . . . I 
think I hung out with military people that understood.  Yeah, what I did, I hung 
out with military folks.  They helped me work things out!  I think it would be hard 
and that’s where you have a lot of your PTSD from people who have military 
sexual trauma and people who can’t cope with what they had done. 
 
Similarly, when asked about coping with what she had experienced during her 
time in Turquk, Iraq, Magahet shared how she wished she could have done things 
differently:  
I’ve learned that women are victimized every day on a pretty regular basis and I 
didn’t realize that while I was in the military.  It’s really painful to come back [to 
the U.S.] because I was in the position to help women, but I didn’t, cause I was a 
cop (participant looking away, sad far away look).  I also worked in investigations 
and I had a lot of sexual assaults, a lot of assaults come in, against me, I mean . . . 
And I just remember thinking, “Oh, it’s probably her fault because she’s wearing 
skanky clothes or she was out late.”  And, I didn’t realize that, yeah, I didn’t 
realize that was victimizing behavior.  Like, it shouldn’t be on that woman, it 
should be on the guy; it should be his fault, not the woman’s! (heartfelt expression 
as she’s speaking). 
It made me really sad (teary-eyed) that I am the one who perpetrated a lot 
of that, that stigma onto women (looking down as she’s talking) and it hurts me a 
lot that I did do that (regretful, emotional look on her face).  And, so, I am glad 
that I work in helping women veterans . . . where I can help to break that and 
that’s really rough trying to reconcile after coming home. (smiling and relief.) 
Yeah, it wasn’t easy when I went in, but, oh, that was another thing I 
forgot.  So, I got out in 2008, I got out of my first deployment to Turquk in 2007 
and I didn’t know I was suffering PTSD . . . but, that claim helped me to establish 
that I was and I was taking counseling for that, too.  So, that helped me 
remarkably well.  Without that counseling, without that realization of what was 
happening to me, I wouldn’t have made it!  So, I am really grateful. 
 
Finding four summary.  Deployments and post-deployments were difficult for 
all the women and for single mothers, in particular.  While on deployments, the 
separation of single mothers from their children left the mothers feeling guilty, hurt, 
insecure, and sad.  Participants voiced phrases such as “it’s real tough;” “I feel so guilty;” 
and “I was crying because my daughter’s only six months old.”  Post-deployments and 
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coping with PTSD were highlighted by those who served behind enemy lines and 
finding it difficult to cope with what they had seen, heard, and done.  Coping mechanisms 
included (a) bonding with other Active Duty women who had been deployed, (b) using 
alcohol and gambling to minimize the pain, and (c) seeking professional counseling.  
Finding Five – Transition From the Military Difficult 
After serving honorably in the U.S. Armed Forces, five of the 11 participants left 
the military for family reasons or to pursue other opportunities, and one retired.  The 
transition from military to civilian life was hard.  Six participants are currently serving in 
Active Duty or Reserve roles.  
Family.  While serving in the Army, Mere had her second child and when she 
was scheduled to deploy, she debated whether to stay in or leave.  
I was up for deployment again, I had my second child, and so being a mom . . . I 
couldn’t.  He was maybe three or four months old, so I was, like, “I can’t do that,” 
and I was at the end of my contract.  It was either re-enlist, extend or . . . I’d 
already extended a couple of times.  It was, “Re-enlist.”  That was my only 
option.  So, I was like . . . I didn’t want to deploy . . . so, I just, I think it was just 
that time. 
 
Similarly, for Amista, leaving Active Duty Air Force was primarily to provide 
stability for her children.  She was a single parent and shared: 
I left Active Duty because I had young children.  And I grew up all over the world 
with that extended family and I wanted my children to have that same extended 
family experience.  I left military, Active Duty military because I wanted my 
children to have more stability.  I was a single mom . . . and it really was harder 
for a single mom to be in the military.  
 
For Moana, leaving the Marine Corp to raise her son was a choice she made 
whole-heartedly.  
My son was the reason why I joined the military, I mean, I got married then left 
the military.  I wanted to be the best mom that I could for my son, just like my 
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Mom was there for me.  I wanted to take him to school and bring him home.  I 
knew my time to travel with the Marine Corp was coming around and I knew I 
was going to Okinawa right away and knowing that . . . that was coming, I didn’t 
want to leave my son behind. 
 
For Mahaget, her decision to leave the Air Force was a call to family duty from 
her mother.  
So, Active Duty, my Mom knew I was supposed to be getting out . . . so, my 
Mom knew exactly the date I was supposed to be getting out.  And she told me to 
come home, she said, “Your family needs you, come home.  Your sisters are, 
they’re doing things, you know, they are in high school and they’re just lost.  I 
need you home now.”  So, I came home (She laughed).  Yeah, I got out of Active 
Duty cause . . . yeah, my Mom, she said, “Come home.”  And, I did! (She laughed 
again).  
 
Pursue other opportunities.  Teuila recognized how she was changing and that 
she wanted to change careers and was stymied in her attempts to accomplish this in the 
military.  
So, you know, I just said that part of that was because I was trying to transition to 
a new job that I wanted and, you know, it (Air Force) was giving me the run 
around (frustrated) and I, you know, I also was at that point, it was, like . . . I was 
coming into my own person and I was, like, I didn’t necessarily like to be told 
what to do (She laughed).  It was getting to me, you know, things like that . . . I 
think I was growing into my own person becoming more aware and, so . . . that 
was that. 
 
She transitioned from the Air Force and now works in public health.  
After 20 years of military service in the Army, Isalei too felt her career 
opportunities were limited and decided it was time to return home.  
I felt like the opportunities that I had, I didn’t quite like the opportunities that I 
was looking at.  I wanted to do other things and there was only one direction I 
could go as a physical therapist.  And I just wanted more opportunities to do other 
things and I didn’t like necessarily being far away from home and not connected, 
you know . . . I felt like my next assignment from Germany may have been Korea, 
may have been far away, and I just felt like, I did that for 20 years, I’d be all done 
and I didn’t want to be connected to anything.  So, that’s why I got out. 
It was at this time that Isalei took retirement.  
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Transition hard from civilian to military life.  The transition to civilian life 
was difficult for those who had grown accustomed to the security of military life.  Mere 
described that shortly after leaving the Army, it was hard to adjust to being in the civilian 
workforce.  She was not accustomed to civilian behavior on the job and compared it to 
the military workforce structure.  
And, so, for me, I think I found it hard to adjust outside the . . . after the military 
to civilian life.  Yeah, it was crazy! (She laughed).  Like, having to get used to 
civilians.  It’s different because in the military, it’s like, this is how it is. Like . . . 
rules and regulations, this is how you act, carry out your job, and you’re expected 
to do your job.  Cause I was used to for so long, like everybody just stay in your 
lane.  This is how you address someone who’s your supervisor and conversation-
wise, keep it professional, you know.  If you have a situation, you take it outside 
the office, kind of thing.  Civilian side, not so much.  You see, like . . . kinda like 
the subordinates, the associates and the way, and how they would address their 
supervisor or boss.  It was like buddy-buddy kind of thing and it’s in a 
professional environment.  Of course, there’s times you play around and you joke, 
all of that, but those were out of uniform outside office hours.  But, I notice in the 
civilians, it’s kinda, like, even in a professional environment, even like 
conversation-wise, it’s not as, you know . . . it’s not like the military. 
 
For Amista, in the Air National Guard, the transition back to the civilian 
workplace was tough after each deployment.  
You know it’s hard.  After each deployment, it’s tough.  For example, you know 
when you’re called away, you know, for Desert Storm or 9/11, and then you come 
back . . . and people are arguing over designated parking spaces! (She sounded 
exasperated).  You know, you just sort of . . . it’s tough to transition!  Suddenly, 
the day-to-day little mundane things are annoying.  You don’t have the patience 
because you were in life and death situations before.  And, so . . . you’re coming 
back from the staff meeting and going . . . “Really?  Really?  Parking spaces, 
really?” (She shakes her head side to side).  Now I felt . . . I felt a lot more than 
where I just came from, not even 2 weeks ago! (Amista returning from Desert 
Storm).  You know, and so you do have that hard perspective of things don’t 
matter in the Monday to Friday world as most people think they do, when you’ve 
been out of it in a whole different environment.  So . . . it . . . it was very tough to 
transition, yes, to civilian status . . . from, from . . . yeah, yeah, (nodding her head 
side to side).  It was very tough to transition as a veteran, too. 
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For Magahet, leaving the Air Force Security Forces was difficult.  She 
described missing the camaraderie of the military.  
It was really hard!  It was really hard to take off your military hat and put on a 
civilian one, especially since I wasn’t used to being a civilian, ever in my life!  
(She smiled).  I’ve never been a civilian and it was hard to leave the camaraderie, 
the base . . . and everything I knew and understood . . . was erased and I had to 
start all over with my life!  Cause I didn’t know how the civilian world worked, at 
all (She laughed).  I didn’t know what it was like to live off of the base and, then 
 . . . so, when I got out, obviously I went to school; that’s usually the first thing 
military people do.  I went to school because, you know, my Mom expected me to 
be the dutiful Asian girl and get a nice degree (She smiled).  So, I did.  It was 
really tough!  
 
Teuila said she was unprepared for civilian life and described her dependency on 
the military for providing for her needs. 
But, I think what I was, myself, was not prepared for, you know, coming out (of 
the Air Force) and now, I’m, like, okay  . . . but it, it was difficult for me, I would 
say two years.  So, yeah, I would say, Yes, and you know, I think the military did 
a good job.  I think it’s when you’re finally pushed out because even being in the 
military and living on base     . . . it’s a sheltered kind of life.  You know, ese a le 
life ma le sivili (military life is so different than civilian life).  You are really 
sheltered!  Everything is catered to you, you can go to the mess hall and eat there.  
You don’t have to, like, ask, “Where am I going to eat?”  So, it’s pretty much, you 
are catered to and you come out (of the military) and you’re like, you have to 
become an adult because you have to do all that for you, so yeah. 
 
For Isalei, similarly, walking away from the security of military life and acculturation to 
civilian life was hard.  
The transition was hard because the security of the military is, you know, it’s . . . 
you don’t realize how secure it is, until you leave it!  I . . . I struggled for about 
one and a half years, you know . . . I actually thought I had made a mistake!  
Well, let me just tell you that most people don’t even know what a military officer 
is . . . And, then, most of the time, they (civilians) think the only reason you went 
into the military was because you were too poor not to go into the military (She 
gave a big exasperated sigh).  I actually was looking to go back in on Active Duty 
because I really didn’t like the civilian world. 
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In contrast, Moana had found transition to the military easy.  
You know, it was easy for me because I didn’t want to get up in the morning (She 
laughed).  So, it was easy, but it was hard, too.  You tend to miss that work 
environment.  You tend to miss the training with the people in the military with 
you, the exercise . . . Nowadays, you want to exercise, but you don’t have a 
workout partner, but when you’re in the military, Oh, you’re working out! 
Whether you like it or not! (She laughed).  So, that’s what I miss, is the 
accountability, but other than that, I am good to go.  
Finding five summary.  As previously mentioned, after serving with honor and 
pride, the decision to leave the U.S. Armed Forces was frequently for family reasons or to 
pursue extended career opportunities.  Four participants described leaving to care for 
their young children.  Two participants identified a desire to expand or change careers 
and noted they were stymied in the structure of the military to do this.  
The transition from military to civilian was described as difficult by most 
participants.  Challenges included letting go of the security, safety, and camaraderie of 
the military culture while adapting to the civilian world where veterans are sometimes 
viewed as anomalous.  One participant commented, “I found it hard to adjust after the 
military to civilian life” while another noted, “it was really hard to take off your military 
hat and put on a civilian one.”  Several participants echoed that it took one to two years to 
fully adjust to being a civilian and described the challenges they faced working in civilian 
organizations. 
 Finding Six  – Unprepared for Securing Civilian Professions 
Seeking civilian employment proved to be more difficult than anticipated; most of 
the participants who left the U.S. Armed Forces were largely unprepared for corporate 
positions.  Several described being unprepared for academic success.  The use or 
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effectiveness of a government Transition Assistance Program, TAP, was met with 
mixed reactions.  
Unprepared.  With her military skills and background, Isalei described how she 
thought everyone would want to hire her.   
So when I got out, I was just thinking that everybody would want me! (She 
laughed).  Who wouldn’t want a military officer that has done X-Y-Z?  Well . . . 
most people don’t even know what a military officer is!  Most people don’t 
understand that, so when I came out (of the Army), I just, you know, thought that 
everybody would want me and want me to work for them.  And, I realized 
quickly, that . . . that was not the case.  In the civilian world, it didn’t . . . it was 
very vague, you know, it was not necessarily that the best person got the job.  It’s 
a lot of, you know, networking and who you know and this and that.  And, for me, 
that was new.  So, I wasn’t very accustomed to having to play that game and then 
the other thing was . . . kinda, maybe I was a little scared of . . . of the civilian 
world.  
 
Teuila, described that she was not prepared for transitioning successfully out of 
the military.  
I think what I was myself, was not prepared for, you know, coming out [of the 
military].  I’m like, okay, I really have to work and find a home!  A place to live 
because the military, that’s given to you, but it . . . it was difficult for me, I would 
say for two years.  You know, I was trying to find a job.  I had skills, but, also, 
how do I, you know, pay for where I’m staying?  I was fortunate that my friend, 
Afalava, was able to provide that shelter for me while I was trying to figure out 
like, What do I do?  I just wanted to do it on my own.  I was, like, I can do it, I 
can do it; even if it’s hard, I will do it. (She smiled). 
 
Magahet shared that finding employment was a struggle and credits relatives for 
helping her find a job.  
Yeah, I couldn’t find a job anywhere!  And, I didn’t know how to market myself 
as a veteran because I didn’t know that I was one.  Yeah, when I think of a 
veteran, I think of my Dad.  He was in over 20 years and he was in combat.  
That’s what I think of as veterans.  And my Dad told me, I wasn’t in combat so I 
didn’t think I was (a veteran).  And, not only that, I only did six years, at that 
time, so I still didn’t do 20 (years).  I still did not realize I was a veteran until 
2012.  So, I applied for everything!  I applied to the federal government, USA 
jobs.  I applied for State jobs, I applied for non-profits.  I applied everywhere!  I 
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applied for Sheriff’s school and I didn’t.  Yeah I did but I took my application 
back cause I don’t want to do that at all.  I don’t want to do that again (Security 
Forces), but I didn’t get hired anywhere.  And then my Aunt stepped in.  She had 
worked for the State for a while and she brought me in as a Student Assistant.  
And, that’s how I got my foot into a State job.  I was a Student Assistant; I took 
the test and that’s how I started out. 
 
While attending college as a student with veteran status, Magahet found it challenging to 
study alongside much younger students.   
Yeah, it was really hard.  That was really, really hard!  Because there were lot of 
really young kids, you know, how old was I?  26 or 27ish when I went back to 
college.  And, it was really rough to see these 18, 19-year-old kids, rough in a way 
that the way they spoke their opinions and what opinions they had.  It was real 
irritating! (heavy sigh, annoyed look on her face).  Because they would make 
really finite judgments about everything and I’m, like, “You’re not even old 
enough to be saying that!  Did your parents teach you that?  Who’ve never been 
anywhere in their lives??”  And it would upset me and I would get angry, 
especially when we talk about the war.  And, so, I couldn’t handle going to school 
(shaking her head, side to side). 
 
The researcher asked what support Magahet received from faculty during this 
experience.  
No, they were just as bad!  I mean, you know, these are people who have, they 
have a lot of book learning and they’re incredibly smart, but if you don’t temper 
that with experience or wisdom . . . it’s really hard to suffer through and so it 
made me really upset.  And, so . . . I couldn’t . . . I couldn’t do in-person school.  
So, I had to go it online cause it was too much (dissatisfied look). 
 
Magahet currently works for and with women veterans.  
Masina received her Medical Assistance degree after leaving the military.  She 
described her confusion with financial aspects of the veterans’ student experience, 
describing issues with understanding the GI bill, student loans, and tuition.  Shortly after 
graduation, she received a student loan bill.  “I was like, how come I owe this money?  I 
thought the GI Bill was going to pay for it.”  (Her face showed shock and surprise.)  She 
faulted the school’s lack of knowledge regarding the GI bill and veterans services, noting, 
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“they (the school administrators) didn’t know the system . . . there were problems 
with the Tuition Assistance Program . . . So, that was the hardest part.  We are waiting for 
them to fix it.”  
When asked about the use or effectiveness of Tuition Assistance Program (TAP), 
Amista stated, “my last deployment, they [TAP] did pretty well.”  Magahet was briefed 
on TAP in Oklahoma yet was honorably discharged in California; “it didn’t make sense 
because they talked mainly about jobs in Oklahoma.”  Moana heard about TAP but she 
did not act on it, “they gave me options but I didn’t care to pick up their options” while 
Isalei vaguely heard about TAP. 
Finding six summary.  While the transition from military to civilian life was 
challenging for almost all participants, they found securing civilian jobs difficult, and 
these women described themselves as largely unprepared to be successful in this 
endeavor.  Contributing factors included struggling to pay for housing, adjusting to the 
civilian workforce and work structure, as well as those who interviewed them having 
minimal understanding of their military background.  The use of or effectiveness with 
TAP was met with mixed reactions.  
Summary of Six Findings 
The six findings of this narrative study portrayed journeys taken by Pacific 
Islander women, both Active Duty and veterans, before, during, and after serving in the 
U.S. Armed Forces.  The cultural traditions, values, and beliefs of family and church 
were adopted early on and defined “who they were” before entering the military.  
Although family and faith were clearly an integral part of their worldviews.  It was 
interesting to find that 6 of the 11 participants joined the U.S. Armed Forces without 
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seeking prior parental approval.  Participants shared stories of increased self-
awareness that emerged from a sense of belonging, knowing your native language, 
maintaining a sense of pride, and preserving traditional culture.  Encounters with feeling 
different, discrimination, cultural shock, and the experience of being the only female in a 
male-dominated culture were described.  Building relationships while serving was 
described as rewarding, drawing from experiences with the military community, 
humanitarian missions, saving people’s lives, and gaining recognition from others.  Initial 
entry into the military was relatively easy for participants whose parents or siblings 
previously served while the transition for a few participants was challenging.  
Deployments and post-deployments were hard on families, in particular single mothers.  
Separation from their children and stressful deployments left these women experiencing 
emotions that ran the gamut from guilt to sadness.  Coping with post-deployments and 
PTSD involved finding comfort among close family and friends, seeking professional 
therapy as well as increased alcohol use and gambling.  Six of the participants left the 
U.S. Armed Forces, many for family reasons and others to pursue other opportunities.  
The transition from military to civilian was difficult and extended.  Participants found it 
difficult to let go of the security and safety of military life.  Securing employment in 
civilian professions and attending college were specific challenges for which these 
women were largely unprepared.  Dealing with a lack of understanding about military 
service served as a barrier to employment with participants describing gaps of one to two 
years.  Those who chose to attend post-secondary programs described feeling isolated 
and unsupported. 
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Results and Interpretations 
Five results emerged from the six findings and their 13 sub-themes.  This section 
offers the results that emerged from the findings and the interpretation of these results by 
drawing from prior research introduced in Chapter 1 and the literature review.  The 
results that emerged are (a) The experiences of family and the structure of religion 
enabled Pacific Islander women to maintain their cultural values while serving in the U.S. 
Armed Forces; (b) Pacific Islander women join the military to fund post-secondary 
education, experience the world, and secure their independence; (c) Deployments and 
post-deployment transitions posed significant personal challenges, especially for single 
mothers; (d) The transition from the military service to civilian life was difficult, 
frequently taking a year or longer to secure a new home and meaningful employment; 
and (e) These women left the military unprepared for successfully securing civilian 
employment or transitioning effectively into academic programs in post-secondary 
education.    
Result One: The experiences of family and the structure of religion enabled Pacific 
Islander women to maintain their cultural values while serving in the U.S. Armed 
Forces.  
 
Pacific Islander women veterans and Active Duty personnel have served and 
continue to serve their country with honor and pride.  All participants shared stories of 
how their cultural upbringing before joining the U.S. Armed Forces supported their 
transitions into the military.  Their representations are consistent with the notion of “who 
you are,” as informed by the social identity theories and concepts of Tajfel and Turner 
(1979) and Tajfel (1981) and the cultural identity theory proposed by Manuela and Sibley 
(2012).  The stories of cultural values and beliefs further aligned with Papadopoulos and 
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Lee’s (2002) four-concept cultural identity model: (a) cultural awareness, (b) cultural 
knowledge, (c) cultural sensitivity, and (d) cultural competence (p. 260).  The current 
research enhances the cultural awareness, knowledge, and sensitivity about Pacific 
Islander women veterans and Active Duty personnel and reinforces their cultural identity 
amidst the military’s social and group identities.  
Participants described being members of social and cultural groups that 
highlighted their ancestry, way of living, sense of belonging, families, and faith.  Tajfel 
and Turner’s (1979) theory of social groups defined a group as “a collection of 
individuals who perceive themselves to be members of the same social category, share 
some emotional involvement . . . and achieve some degree of social consensus about the 
evaluation of their group and of their membership” (p. 40).  While the participants were 
members of a range of island cultures, values appeared to be shared regardless of location 
across the extended distance of the Pacific Islands.  These findings align with Abrams et 
al.’s (1990) findings on group norms and group conformity and support prior research by 
Asch (1956) and Burnstein and Vinokur (1973) on group independence, conformity, and 
indirect shifts.  All participants described engrained cultural values about family 
relationships, faith, sense of belonging, helping one another, the ethic of care, and respect 
for elders.  
Across these Polynesian islands and diverse cultures, family was consistently 
described as one of the most important characteristics of Pacific Islander culture.  This 
aligned with Manuela and Sibley’s (2012) five-factor Pacific Islander Wellbeing model 
that measures family well-being and identifies key family values, including “respect, 
communication, relationships, and happiness” (p. 87).  Furthermore, Christianity and 
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faith played a vital role in all the participants’ stories, reinforcing Manuel and 
Sibley’s (2012) assertion that “religion and culture are linked to many Pacific societies 
and it is difficult to untangle the two” (p. 88).  The participants also described high levels 
of commitment towards their family and loved ones, thus supporting Ellemers et al.’s 
(2002) argument that the level of commitment to a group will determine the group’s 
characteristics and influence the degree of belongingness.  
Result Two.  Pacific Islander women joined the military to fund post-secondary 
education, experience the world, and secure their independence. 
 
Participants joined the U.S. Armed Forces primarily to gain access to post- 
secondary education.  This was followed by the desire to travel to see the world and 
secure independence from family.  While this study was specific to Pacific Islander 
women, this finding aligned with Patten and Parker’s (2011) study of 135 female post-
9/11 veterans who similarly reported that they joined the military to “serve country, 
receive education benefits and see more of the world” (p. 10).  Seeking one’s 
independence may lead to discovering “who you are” or self-identification, echoing 
Brinkman’s (2008) suggestion that knowing what you care about and what you cherish, 
by your level of commitment, is a form of self-identity that reflects who you are. 
The six Active Duty and Guard/Reserve study participants continue to serve with 
honor and commitment.  Their actions are consistent with Griffith’s (2011) survey of 
1,256 Reserve/Guard members and their reasons for serving in the military to include (a) 
“serve my country; (b) belief in the mission; (c) commitment to this country; and (d) 
experience in military training life and professional soldier” (p. 626).  Participants shared 
success stories and described opportunities to serve in non-traditional roles including 
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serving on a destroyer ship or in the security forces.  This aligned with Secretary of 
Defense Ash Carter’s declaration that women who qualify for and meet the standards of 
combat positions can now “drive tanks, fire mortars, lead infantry soldiers into combat, 
and serve as Army Rangers, Green Berets, Navy SEALs, Marine Corps infantry, and Air 
Force para jumpers” (Pellerin, 2015, p. 1).   
Result Three.  Deployments and post-deployments posed significant personal 
challenges, especially for single mothers. 
 
A majority of the participants who left the military struggled with being separated 
from their families during their military deployments, echoing a study by Sheila and 
Naftel (2000), who asserted that separation from family placed a heavy burden on many 
women veterans.  The researchers concluded that satisfaction was lessened for those who 
deployed with young children at home and maintaining their civilian job (Sheila & 
Naftel, 2000).  
Navy personnel who were mothers and who did not deploy were less satisfied and 
more likely to leave the Navy, citing “(a) demands of motherhood and Navy too difficult, 
(b) want to become a full-time mother, and (c) too difficult on the family” (Kelley et al., 
2001, p. 61).  Dichter and True (2015) contended that women veterans left the Armed 
Forces prematurely due to “conflicts between caregiving responsibilities and demands of 
service and emergence of other life stressors during time of service, such as interpersonal 
violence” (p. 191).  Similarly, Griffith (2011) concluded that Reservists/Guard members 
leave the military based on “(a) conflicts between guard and civilian life, (b) conflicts 
between guard and family life, and (c) lengthy periods of being mobilized and deployed” 
(p. 626). 
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Participants returning from deployments struggled with PTSD and coped by 
bonding with other female veterans, gambling and drinking, and in some cases seeking 
professional counseling.  Their stories aligned with Burkhart and Hogan’s (2015) 
theoretical model on the coping strategies female veterans employ which include “hiding 
their military experience, withdrawal into seclusion, and alcohol abuse as well as 
membership in a veteran-civilian community” (p. 121). Seeking out women who shared  
military experience, the participants in the current study sought their camaraderie as a 
way to diminish their experiences with PTSD  This reflected Burkhart and Hogan’s 
(2015) assertion that “the only helpful coping strategy was camaraderie, which was 
consistently viewed as a positive influence” (p. 121). 
Several participants described their experiences with PTSD, reflecting alignment 
with the Pew Research Center survey of 135 female veterans, in which they noted that 
42% suffered from PTSD (Patten & Parker, 2011, p. 11).  
Result Four.  The transition from the military service to civilian life was difficult, 
frequently taking a year or longer to secure a new home and meaningful 
employment.  
 
Most of the participants found the transition to civilian life challenging and shared 
stories of working through life changes and their needs to re-adapt to civilian life, 
supporting Lewin’s (1947) theory of life change.  Lewin (1947) found that uncertainty 
and confusion delays or deters movement through the transition phase until individuals 
are more confident or self-assured about the transition and allow new processes, 
experiences, and structures to be created.   
Participants in the current study described how the military provided for all their 
needs and found replacing that care problematic, which is in support of Senge et al.’s 
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(2004) concept of “‘letting-go’ of attachments . . . and by developing the capacity to 
let go, allows us to be open to what is emerging” (p. 96).  Further, participants took 
extended time to understand their situation, develop new understandings of themselves, 
and draw on the support of family and friends in response to needed life and career 
transitions.  Their actions reflected aspects of Schlossberg’s (2011) 4-S Transition Model 
and shed light on how these women veterans coped with life’s transition by 
understanding and identifying one’s “situation, self, support, and strategies” (p. 160).  
Yan et al. (2013) similarly found that women in the National Guard who had 
recently returned from deployments to Iraq and Afghanistan needed to better cope with 
returning to civilian life.  Anderson and Goodman (2014) concluded that the change in 
roles in moving from deployment to civilian life highlighted issues of self-doubt, self-
identity, and self-worth.  Pearlin and Schooler (1978) suggested three types of strategic 
coping behaviors in coping with life’s transitions: “modifying conditions giving rise to 
problems, controlling the meaning of an experience that neutralizes a problem, and 
keeping the emotional consequence of problems within manageable bounds” (p. 2).   
Result Five.  These women left the military unprepared for successfully securing 
civilian employment or transitioning effectively into academic programs in post-
secondary education.  
 
A majority of participants described being unprepared for finding a job in the 
civilian market place.  They found little appreciation for their military service and 
struggled to describe how their roles and responsibilities in the military prepared them for 
civilian roles.  According to the Department of Labor, in 2013, there were 2.2 million 
women veterans whereby more than half served in the Gulf Wars and 100,000 of them 
were unemployed (Walker & Borbely, 2014).  Lederman (2013) recognized that the 
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adjustment from military to civilian status is difficult for some, and Lewis (2015) 
recommended that military veterans connect with recruiters and headhunters. Participants 
found career development and career adaptability difficult to manage. Their reactions did 
not reflect the requisite career adaptability introduced in Savickas’ (1997) career 
development theory.  Savickas (1997) suggested that career adaptability is” the readiness 
to cope with the predictable task of preparing for and participating in the work role and . . 
. being able to change, without great difficulty, to fit new or changed circumstances” (p. 
254). The women in this study were not well prepared to fit changed circumstances.   
Participants discussed the challenges they faced in returning to school, describing 
that educational institutions were not understanding of female student veterans.  One 
participant, a combat veteran, shared her frustration that while attending college, she 
heard the insensitive remarks of civilian students about the war in Iraq.  This coincided 
with Jones’s (2013) findings who noted that student veterans “struggle with identity 
development, not understood by non-veteran students, and experience difficulty in 
adapting to civilian life and the ability to self-regulate” (p. 13).  The participant’s 
frustration further reinforces Senk’s (2015) findings that identity, adaptability, and 
relationship issues pose challenges for female veterans who transition to college.  Olsen 
et al.’s (2014) findings revealed that “social interactions with other students, financial 
stress and experiencing culture and/or role differences” (p. 104) were challenges faced by 
the students with veteran status.     
Summary 
The notions of “who you are,” “who you became,” and “who you would become” 
while in the U.S. Armed Forces were portrayed through the stories and experiences of 
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Pacific Islander women, veterans, and Active Duty personnel.  Group and cultural 
identities of family, faith, and beliefs were sustained while serving in the U.S. Armed 
Forces.  Post-secondary education, experiencing the world, and seeking one’s on 
independence were the incentives for Pacific Islander women to join the military.  
Whatever their experiences, these women, particularly single mothers, described 
deployments and post-deployments as difficult.  The added stress of leaving families 
behind was an ongoing struggle and related to choices to leave military service.  Letting 
go of the security of military life and re-adapting to civilian life was a difficult 
adjustment for most who needed time and new social and professional skills to become 
successful in the civilian world.  Generally, the participants were underprepared for 
finding civilian employment and education assistance. 
Chapter 5 reviews the purpose and overarching research questions.  The research 
questions are used to frame the conclusions that emerged from the evidence presented in 
the findings in Chapter 4. The conclusions are presented along with recommendations in 
Chapter 5. 
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Chapter 5 Conclusions and Recommendations 
The purpose of this qualitative study was to explore, through their narratives, the 
cultural, social, and professional experiences of Pacific Islander women who have served 
in the United States Military (both veterans and Active Duty personnel).  The researcher 
delved into the stories Pacific Islander women veterans and Active Duty members shared 
about their experiences before, during, and, for those who had transitioned to civilian life, 
after serving in the military.  Prior research on cultural identity suggested that Pacific 
Islander women would likely be silent about their challenges and struggles due to their 
cultural upbringing (McLaughlin & Braun, 1998).  To understand their experiences and 
learn about their challenges and struggles, this study was conducted through multiple 
interviews with 11 Pacific Islander female participants seeking to answer three 
overarching research questions:  
1. What stories do Pacific Islander women tell about their cultural and social 
identity before joining the U.S. Armed Forces?  
2. What stories do Pacific Islander women veterans and Active Duty personnel 
share about being in the U.S. Armed Forces?  
3. What do Pacific Islander women veterans and Active Duty personnel describe 
about coping with life’s transition from military service to civilian education 
and career opportunities? 
Through in-depth analysis of two-three interviews with each participant, six 
noteworthy themes emerged as findings: (a) family and church values were integral to 
their worldviews, (b) encounters led to increasing awareness and stronger social identity, 
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(c) building relationships while serving was rewarding, (d) coping with the emotional 
impacts of deploying, (f) transition from the military was difficult, and (g) being 
unprepared for securing civilian professions.  Five results emerged from the six findings 
that were interpreted by drawing from prior research discussed in the literature review:  
(a) The experiences of family and the structure of religion enabled Pacific Islander 
women to maintain their cultural values while serving in the U.S. Armed Forces; (b) 
Pacific Islander women join the military to fund post-secondary education, experience the 
world, and secure their independence; (c) Deployments and post-deployment transitions 
posed significant personal challenges, especially for single mothers; (d) The transition 
from military service to civilian life was difficult, frequently taking a year or longer to 
secure a new home and meaningful employment; and (e) These women left the military 
unprepared for successfully securing civilian employment or transitioning effectively into 
academic programs in post-secondary education.   
Conclusions from this narrative study are provided in response to the overarching 
research questions and emerged from the synthesis and triangulation of data, findings, 
and results presented in Chapter 4.  Based on the findings and conclusions, 
recommendations for Pacific Islander women considering service in the U.S. military, 
military recruiters, policymakers and educators are offered.   
Conclusions 
It was my honor and privilege to interview my fellow Pacific Islander sisters who 
opened their hearts and minds to share their untold stories of “who they are,” “who they 
became,” and “who they would become” while serving in the U.S. Armed Forces.   
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Research Question One: What stories do Pacific Islander women tell about their 
cultural and social identity before joining the U.S. Armed Forces?   
 
Before joining the U.S. Armed Forces, participants shed light on their families 
and the cultural backgrounds that informed their social identity.  These 11 women hailed 
from the Pacific Island nations of Fiji, Guam, Hawaii, Samoa, and Tonga.  Five of the 11 
participants were born on the mainland of the United States and had shorter experiences 
with living in their cultures of origin (from six months to two years).  Despite being 
raised both in the islands and on the mainland, all participants described the value of 
extended families, being one of three to eight siblings and oftentimes being raised by 
their grandparents.  Whether the participants were born and raised on their home island or 
mainland United States of America, the values, traditions, beliefs, and customs from their 
culture of origin were taught and adopted at an early age.   
Family structure, unity, and cohesion appeared as part of the participants’ DNA.  
All gloried in the telling of stories about village life and the roles of music, singing, and 
dancing in their cultural upbringing.  Each described an active practice of a Christian 
faith as an integral part of family and village life.  Stories of childhood memories 
included the giving of aloha (love) without expecting anything in return.  With warm 
smiles, participants described how they welcome people into their homes, villages, and 
family gatherings to share meals, “talk story,” laugh, and just watch the sunset.  
The extended family structure and collaborative nature of their upbringing made 
the transition to military service relatively easy for these women who were raised with a 
focus on loyalty to family and community and an appreciation for self in the context of 
others.  Yet, in spite of these close family relationships and cultural traditions of respect 
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for elders, 6 of the 11 participants joined the U.S. Armed Forces in their late teens 
without seeking prior parental approval.  Reasons ranged from making impulsive 
decisions while on high school visits to a recruiting office to the conscious choice to 
strike out on one’s own.  This behavior may be attributed to a widening generation gap 
between the traditions of family and culture influenced by the more Westernized thinking 
of today’s Pacific Islander generation.  
Cultural values were important to these Pacific Islander women.  Several 
participants described experiences in the context of the larger U.S. mainstream culture 
where they recognized cultural differences.  One participant spoke about how at an early 
age, her Guamanian family expectations were very different than the family expectations 
of her Caucasian friends, while another participant described a sense of loss of identity in 
her California school where others assumed she was a Latina and refused to understand 
her Pacific Islander heritage.  Two described experiences in their teens when they opted 
to move from the mainland to their home island, glorying in the ease of interactions, the 
sense of safety, and the communal aspects of island life.  No matter where they were 
raised—on the islands, on military bases, or in mainland U.S.—these women maintained 
a strong cultural identity that was a significant part of their social identity. 
Research Question Two: What stories do Pacific Islander women veterans and 
Active duty personnel share about being in the U.S. Armed Forces?   
 
The women defined that their primary motivations for joining the military were to 
gain funding for post-secondary education, to travel and see the world, as well as for the 
benefits of military service.  Initial entry into the military was easy for the six who had 
parents or siblings who were serving or had served in the U.S. Armed Forces.  For the 
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other participants, cultural upbringing made the transition into the military seemingly 
easy.  They experienced that the military culture was similar to islander culture with 
regard to authority, respect, and the chain of command.  
While on Active Duty, participants described enjoying the benefits of traveling 
the world, meeting people, building relationships, the camaraderie of units, and the 
importance of community.  Humanitarian missions to clothe, feed, and provide medical 
assistance to populations in Central America were described as particularly rewarding 
experiences by one.  Caring for the wounded (both emotionally and physically) and 
saving lives was described as highly rewarding.  These women displayed a strong ethic of 
care! 
Being the only women in several aspects of a male-dominated career field proved 
challenging for several participants.  They were challenged to fit in, be accepted by, and 
gain the respect of their male counterparts.  One participant, a combat veteran, shared that 
she assumed a whole new self-identity, contrary to her cultural identity, to succeed at her 
role and in her unit.  Another participant noted that she had to work “10 times better” 
than her male shipmates to secure their respect.  Working harder and redefining their 
identify allowed these women to be successful, but the personal cost was sometimes 
higher than the value of succeeding.  
Deployments and post-deployments were stressful, particularly for single 
mothers.  The emotions of guilt, sadness, and fear when leaving their young children 
behind created personal and social hardships while on deployments.  These women relied 
on extended family members—parents and sisters—to raise their children for periods up 
to three years.  They described their sense of loss at not experiencing these key 
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developmental periods in their children’s lives, yet also shared that they had been able 
to reestablish close relationships with their children upon their return.  In many cases, 
their decisions to end their military service were related to family requests.  
Coping with PTSD was frequently described by those participants who had 
deployed to war zones and needed to shift their personal identities to success.  A small 
number recognizing the symptoms sought professional counseling, while most simply 
chose to spend time with and go on trips with close female friends who shared the same 
experiences; some of these described managing the stresses with alcohol and gambling.  
In the interviews, participants described the stresses of deployments; yet all noted that 
they had never shared their pain, suffering, and sacrifices with others.  
This study offers an important view on the population of Pacific Islander women 
veterans and Active Duty members who remain silent about personal trauma rather than 
seeking help.  For some, this led to increased drinking, gambling, and an unwillingness to 
seek out professional counseling.  In spite of the opportunity to serve our country 
proudly, five of the 11 participants left the U.S. Armed Forces mainly for family reasons, 
such as to raise their young children.  
Research Question Three: What do Pacific Islander women veterans describe about 
coping with life’s transition from military service to civilian education and career 
opportunities?   
 
The transition from military life to civilian life came as a shock to the five women 
who left military service whether after five, 10, 20, or more years.  It was difficult for 
them to leave behind the safety and security of military life.  The participants described 
that military life was like a family living in a village.  Everyone had played together, 
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eaten together, lived together, and looked out for each other.  Letting go and 
disengaging from military life was a struggle.  
Re-adjusting to civilian life, including securing places to live, learning how to 
secure employment, and making new friends, was difficult.  Several described the role of 
family and friends in offering them a place to shelter (sometimes for up to two years) 
while they figured out who they were and what they would do in the civilian world.  For 
those seeking civilian employment, the transition of their military skills to civilian skills 
was challenging.  They were unable to describe how their administrative or leadership 
responsibilities in the military were aligned with civilian jobs.  They described that 
employers frequently discounted their skills and were perplexed in dealing with women 
who self-identified as veterans.  While a transition program (TAP) is available to all 
those leaving the military, these women had either not found the services helpful or were 
unaware of the program’s existence.  
Participants who left the military and chose to pursue an education found the 
classroom environment and faculty insensitive to them as veterans, and in particular as 
women veterans.  In one story, the participant determined to move from a face-to-face 
classroom environment to an online college program to avoid the frustrations she 
experienced as a result of being older, having been to war zones, and having experienced 
other life circumstances.  None of the women mentioned seeking out the Veterans 
Services offices on campuses as a place of support.   
For the five participants who left military service, they have moved forward 
successfully with their careers and educational goals.  Three of the participants work for 
local and state governments (State of California and City of Sacramento) while one 
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participant works in the public health field and the other retired from the Army with 
the rank of Colonel and has chosen not to work.  Three of the five participants have 
earned post-secondary degrees: an associate’s degree, a master’s degree, and an advanced 
physical therapy degree.  One participant is currently attending community college while 
another is attending online college classes seeking to secure her bachelor’s degree.  
Recommendations 
Pacific Islander women, both veterans and Active Duty personnel, have served 
and continue to serve in the U.S. Armed Forces.  This study explored their life stories and 
experiences before, during, and after military service.  For Pacific Islander women who 
choose to make the military a career, the following recommendations are offered for both 
other Pacific Islander women and for military recruiters.  To provide a sustainable 
network to assist single mothers and those with PTSD and to help those who struggle 
with life transitions, employment, and education, the following five recommendations to 
educators and policymakers are offered.  Recommendations for further studies follow. 
1. Recruit and retain more Pacific Islander women, both enlisted and officer, in 
the U.S. Armed Forces 
 
Pacific Islanders appear to adapt easily to the military.  The patriarchal structure 
of Polynesian families and their cultural values, beliefs, and traditions are similar to the 
chain of command structure of military organizations with rules and regulations.  Pacific 
Islander women are encouraged to consider this as a career option.  More high schools 
both on the Mainland and the Islands should plan trips to U.S. Military Recruiting 
Centers to acquaint Pacific Islander students in their final year of high school with the 
opportunities that exist. 
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2. Establish a support network for single mothers on Active Duty 
Many of these women chose to accept deployments and opportunities for 
promotion that led to significant time periods when others (family members generally) 
raised their young children while they were on assignment.  
3.  Provide a sustainable network to assist Pacific Islander veterans who suffer from 
PTSD 
 
There is a need for practitioners to understand the sensitivity of Pacific Islander 
women who remain silent about the trauma experienced; interventions that allow these 
women to work through PTSD with the support of trained professionals need to be 
established.  
4. Enhance the Transition Assistance Program-TAP 
Make it mandatory for all Pacific Islander women who are separating from the 
U.S. Armed Forces to actively be involved in TAP sessions, assuring they work through 
plans for transitioning out of the military and gain a foundation to support their finding 
professional employment. 
5. Focus programs to better support women veterans attending college 
While Veteran Affairs Offices are a common sight on College campuses, many 
are staffed by male veterans and unconsciously cater to the largely male veteran 
population.  Because Pacific Islander women may not seek out services, there is a need 
for programs that outreach to this population (and others beyond the mainstream). 
 Recommendations for Further Study 
This study offers insights into the experiences of Pacific Islander women both 
Active duty and veterans.  It begins to fill a gap in research about the experiences and 
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needs of this population and provides a view of their experiences that was previously 
missing from the literature.  The scope of this narrative study was limited to 11 
participants; future studies are needed that create a database of empirical data, statistical 
analyses, and information on Pacific Islander women in the U.S. Armed Forces.  Future 
studies could provide heightened understanding that may increase the length of military 
careers of Pacific Islander women.  
Summary 
When I started this doctoral journey, the climb to the mountaintop appeared 
insurmountable, yet now that the journey has come to an end, I feel blessed, excited, and 
tired!  Early on, I recall advice about choosing a topic that I was passionate about and I 
knew, months later, that it would be about Pacific Islander women, especially my 
Polynesian sisters who have served and those who continue to serve honorably in the 
U.S. Armed Forces.  However, I quickly learned there was limited data on this population 
group, which made my topic a challenge to research.  While there are abundant studies 
about other minority women veterans, including Hispanics, African Americans, and 
Asians, little research has been conducted with Pacific Islander women veterans.  Access 
to Pacific Islander data has been over-shadowed by the aggregation of Asian Americans 
and Pacific Islanders as a single race.  
Through the literature review and after participant interviews, I found that Pacific 
Islander women veterans shared similar experiences of other women of color.  Islander 
women served, suffered, and sacrificed their lives to support the freedoms of our great 
nation as well.  They agonized in combat, deployments, and post-deployments, yet 
received joy in helping others, forging new friendships and relationships, traveling the 
  
125
world, and earning a college education.  This study gave voice to the untold stories of 
Pacific Islander women veterans and Active Duty members who now stand shoulder-to-
shoulder with their fellow sisters in arms.  Pacific Islander women are small in numbers, 
yet this study is one big step in reaching out to and connecting with the academic 
community that more research is needed for this subpopulation. 
With this new administration, our nation is changing rapidly, and the worldviews 
of our country are changing.  These changes may require more “boots on the ground” for 
our men and women of the Armed Forces.  As citizens of our great country, we need to 
ensure that our men and women who swore an oath to protect the Constitution of the 
United States are safe, healthy, and protected.  It is my hope that with more studies on 
military women minorities and empirical research on Pacific Islander subpopulations, 
much needed social, medical, and financial resources may be pinpointed.  For those who 
lay their life on the line so that we can continue to enjoy the daily freedoms of our 
country such as freedom of speech and the freedom of religion, I applaud you.  God Bless 
America! 
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Appendix A: Interview Protocol 
 
 
 
Before the interview, each research participant will review the consent form with the 
investigator and obtain written and verbal consent. The investigator will inform the 
participant about the following: 
• The interview will be recorded/videotaped. 
• Interviews will be held at locations mutually agreed upon that allow for 
privacy and confidentiality. 
• There will be two to three 45 to 60-minute interviews; in-person and 
possibly via Skype 
• The identity of the participant will be anonymous to ensure their 
protection and provide a safe environment for their honest stories. 
• Participants will be identified with pseudonyms. 
• Participation is on a voluntary basis. 
• Participants may withdraw at any time during the study and for any 
reason. 
First Interview Questions 
Before military: 
1. Where were you born and raised? 
a. If on the island, what was the predominant language at home? 
b. Were you raised in a village and if so, describe village life. 
2. Describe your family life to include parents, siblings, church, and education. 
3. What were some of the Pacific Islander customs, values, and beliefs that you were 
taught and which one(s) influenced you the most?  
4. Describe a favorite childhood or adolescent memory.   
5. What aspect of your identity did you value most before joining the military? 
• If born on the mainland, what was the predominant language at home? 
• Describe your family life to include parents, siblings, church, and education. 
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• What were some of the Pacific Islander customs, values, and beliefs that 
you were taught and which one(s) influenced you the most? 
• Describe at what point did you recognize a duality of identity or not? (e.g. 
being a  Pacific Islander living in a dominant Western society) 
During the military: 
6. Where did you enlist and how did your family react to the news of your 
enlistment? 
7. What factors influenced or motivated you to join the U.S. Armed Forces? 
8. Describe what you did in the military and for how long? (e.g. including any 
deployment or combat duty experiences) 
9. How easy or difficult was it to acculturate to a military identity? (e.g. any 
thoughts of your cultural identity?) 
10. Share a story(s) of what you enjoyed most about your military career. Least? 
After the military: 
11. What were the reasons why you chose to leave the military? 
a. What was your family’s reaction to your choice? 
12. How easy or difficult was the coping process from military to civilian life? 
13. Describe how the military prepared you for the transition process.  
14. What were your experiences in seeking and securing education opportunities? 
15. What were the challenges or successes in attaining employment? 
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Appendix B: Invitation to Participate 
 
Dear_________,    
My name is Liz Masaniai Lynn. I am a Doctoral student in the School of Education at Drexel 
University. I am contacting you as a possible participant in research that I am conducting. I am 
dedicated to developing a greater understanding of the experiences of Pacific Islander women 
veterans who have served and continue to serve in the U.S. Armed Forces and their transition 
from military service to civilian life.  
The title of my study is “Pacific Islander Women Veterans of the U.S. Armed Forces: A Narrative 
Study of their Transition to Civilian Employment and Education Opportunities.” This research is 
being conducted under the supervision of Dr. Kathy Geller, Associate Clinical Professor, and my 
dissertation chair. The purpose of this qualitative study is to explore the essence of the cultural, 
social, and professional lived experiences of Pacific Islander women veterans during their 
transition from military service to civilian status.  The objective of the research is to give voice to 
and tell the stories of Pacific Islander women veterans during their military service and describe 
how they coped with the transition experiences from military life to civilian life while seeking 
career and education opportunities.  
To be eligible to participate in the study you need to:  
1) be female with origins from Pacific Islander ancestry 
2) have served in the U.S. Armed Forces (any branch) over the last four to 15 years 
3) be honorably discharged from the U.S. Armed Forces or serving on Active duty 
When you indicate your interest in participating, a teleconference will be held to discuss the study 
and gain your consent. Those who volunteer will participate in two to three 45 to 60-minute 
interview conversations. The conversations will be recorded and transcribed verbatim to assure 
that your words, voice, and story are accurately represented. You will only be identified only by a 
pseudonym 
Thank you in advance for your consideration. I hope you will join the study. Please e-mail me to 
indicate your willingness to participate (Elizabeth.lynn@drexel.edu). 
Best regards,  
Elizabeth Lynn 
(916) 624-4444 
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Follow-up Email to Participants 
(date) Dear ____________.  I am writing to thank you for your response and invite you to 
participate in my doctoral research project titled: "Pacific Islander Women Veterans of 
the U.S. Armed Forces: A Narrative Study. The purpose of this narrative study is to 
explore the cultural, social, and professional lived experiences of Pacific Islander women 
veterans during their transition from military service to civilian status. The objective of 
the research is to give voice to and tell the stories of Pacific Islander women during their 
military service and describe how they coped with the transition experiences from 
military life to civilian life while seeking career an education opportunities. This study is 
conducted as part of the dissertation requirement for my Doctoral Degree in Educational 
Leadership and Management at Drexel University under the supervision of Dr. Kathy 
Geller, dissertation Supervising Professor at Drexel University. I plan to conduct a series 
of three semi-structured interviews each lasting approximately 60 minutes. The first 
interview will be held on (date) at (location). Before the start of the interview you will be 
requested to complete an Informed Consent Form and your signature documents your 
permission to take part in this research. Place and time for the consecutive interviews will 
be set up after the completion of the previous interview. Please let me know of a 
preferred phone number to reach you to finalize the meeting time and place and explain 
the informed consent form. For the purpose of data collection, I request that I be 
permitted to audio record the interview using two devices (one for back up) and take 
handwritten notes through the process based on my observation. Audio-video recording 
may be used (optional). The data collected will be secured in drives without Internet 
access and maintained in a locked drawer in the investigator’s office through the study 
and after up to three years. Interview recordings and transcriptions will not be shared. 
They will be used only for the purpose of this study. The recording, observation notes 
and interview transcripts will only be reviewed by myself and then only for purposes of 
identifying key themes, findings and results from across the interviews. Participation in 
this study is voluntary. All participants and the name of the organization will remain 
anonymous, and will be given pseudonym.  You are free to decide not to participate or to 
withdraw at any time without consequences.  There are no known risks and/or 
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discomforts associated with this study.   If you have questions, I would be happy to 
talk in more detail.  I can be reached at (916) 624-4444 or via email at 
Elizabeth.lynn@drexel.edu. Thank you for your time.  I look forward to your response 
and confirmation of the time denoted above.   
Sincerely, Liz Masaniai Lynn, Doctoral Candidate, Ed.D. in Educational Leadership and 
Management Drexel University, School of Education 
 (916) 624-4444  Email: Elizabeth.lynn@drexel.edu 
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Appendix C: Informed Consent 
 
 
 
Drexel University  
Consent to Take Part In a Research Study 
1. Title of research study:  
Pacific Islander Women Veterans of the U.S. Armed Forces: A Narrative Study  
2. Researcher:  
Kathy D. Geller, PhD., Principal Investigator, Assistant Clinical Professor, Drexel 
University School of Education 
Liz Masaniai Lynn, Co-Investigator, Doctoral Candidate, Drexel University, 
Sacramento Campus. 
3. Why you are being invited to take part in a research study 
We invite you to take part in a research study because of your role as a female 
Pacific Islander veteran who has served or continues to serve in the U.S. Armed 
Forces.   
4. What you should know about a research study 
Someone will explain this research study to you. 
Whether or not you take part is up to you. 
You can choose not to take part. 
You can agree to take part now and change your mind later. 
If you decide to not be a part of this research no one will hold it against you. 
Feel free to ask all the questions you want before you decide. 
5. Who can you talk to about this research study? 
If you have questions, concerns, or complaints, or think the research has hurt you, 
talk to the research team: Liz Masaniai Lynn at 916-624-4444 or 
Elizabeth.lynn@drexel.edu or lizlynn@starstream.net who is conducting the 
research. Additionally you may also contact Dr. Geller who is supervising the study 
at 916-213-2790 or kdg39@drexel.edu 
This research has been reviewed and approved by an Institutional Review Board 
(IRB). An IRB reviews research projects so that steps are taken to protect the rights 
and welfare of human subjects taking part in research.  You may talk to them at 
(215) 762-3944 or email HRPP@drexel.edu for any of the following: 
Your questions, concerns, or complaints are not being answered by the research 
team. 
You cannot reach the research team. 
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You want to talk to someone besides the research team. 
You have questions about your rights as a research subject. 
You want to get information or provide input about this research. 
6. Why are we doing this research? 
The purpose of this qualitative study is to explore the essence of the cultural, 
social, and professional experiences of Pacific Islander women veterans during 
their military service and transition to civilian life. Pacific Islander women 
veterans may encounter challenges in coping with transitions and attaining career 
and education opportunities. They may suffer in silence about these struggles due 
to their cultural upbringing. This qualitative study seeks to understand better this 
population offering them a voice to tell their stories of triumphs and struggles.  
7. How long will the research last? 
We expect that you will be in this research for up to three one-to-one interviews 
lasting approximately 45 to 60-minutes each. The first interview will be a semi-
structured interview lasting approximately 45 to 60-minutes. The two subsequent 
interviews will build on the information shared at the first interview allowing you 
to deepen your responses. Skype or Zoom may be used for subsequent interviews 
for convenience Each of these interviews may last up to 60-minutes. Interviews 
are planned to be conducted between late August to Oct 2016. The analysis of 
data and subsequent research report will be presented as a Doctoral Dissertation 
that will be completed by Jan 2017. 
 8. How many people will be studied? 
Six to eight Pacific Islander women veterans who have served or who are 
currently serving in the U.S. Armed Forces over the last four to fifteen years. 
9. What happens if I say yes, I want to be in this research? 
• You will receive an email describing the interview information, and a proposed 
time and date for the initial interview along with a request to provide a convenient 
phone number to finalize the interview schedule. You will also receive this 
“Consent to Take Part in a Research Study” document for your personal review. 
These emails will be followed by a call from Liz Masaniai Lynn who will review 
the consent form and study with you. If you agree to participate, she will set up a 
date and time for the initial interview. The date, time, and place for the following 
interviews will be decided at the end of first interview.  
 
• Prior to the start of the interview, Liz Masaniai Lynn, Doctoral Candidate at 
Drexel University School of Education, will review the consent form with you 
and gain your written consent to participate in the process. 
 
• You will interact with Liz Masaniai Lynn, Doctoral Candidate at Drexel 
University School of Education. 
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• The interview will be at a location that is convenient to you. 
 
• The initial interview will be conducted sometime in late August – Oct 2016. The 
following interviews will be completed within six weeks of the start of the 
interviewing process. 
 
• We expect that you will be in this research study for up to three one-on-one 
interviews lasting approximately 60 minutes each. The first interview will be a 
semi-structured interview lasting approximately 45 to 60-minutes. The two 
subsequent interviews will build on the information shared at the first interview 
allowing you to deepen your responses. Skype or Zoom may be used for 
subsequent interviews for convenience. Each of these interviews may last up to 
60-minutes. Interviews are planned to be conducted between August to Oct 2016. 
The analysis of data and subsequent research report will be presented as a 
Doctoral Dissertation that will be completed by Jan 2017. Two digital recorders 
will be used to assure a verbatim record of the questions and responses. 
Observation notes will be taken during the interview. 
 
• On all recordings, and in any transcriptions, analysis documents and the 
dissertation itself report you and the military installations you serve (or served at) 
will be identified by a pseudonym to maintain your confidentiality. 
10. What are my responsibilities if I take part in this research? 
If you take part in this research, it is very important that you: 
• Follow the investigator’s or researcher’s instructions. 
• Tell the investigator or researcher right away if you have a complication or 
injury. 
11. What happens if I do not want to be in this research? 
You may decide not to take part in the research and it will not be held against you. 
12. What happens if I say yes, but I change my mind later? 
If you agree to take part in the research now, you can stop at any time it will not 
be held against you. 
13. Is there any way being in this study could be bad for me? 
There is no inherent risk to participation in this research study including physical, 
psychological, privacy, legal, social or economic risk to the participants. 
14. Do I have to pay for anything while I am on this study? 
There is no cost to you for participating in this study.   
15. Will being in this study help me any way? 
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There are no benefits to you from taking part in this research. We cannot 
promise any benefits to you or others from your taking part in this research.  
16. What happens to the information we collect? 
Efforts will be made to limit your personal information, including research study 
and medical records, to people who have a need to review this information. We 
cannot promise complete secrecy. Organizations that may inspect and copy your 
information include the IRB and other representatives of this organization. Efforts 
will be made to limit access to your personal information including research study 
records to people who have a need to review this information. We cannot promise 
complete secrecy. Organizations that may inspect and copy your information 
include the IRB and other representatives of this organization. 
Following the completion of the study, the principal investigator will maintain in 
a locked cabinet in her office for a period of three years the following original 
records: Correspondence, research proposal, data collection instrument, data and 
results, audio tapes, protocols, Drexel IRB submission, approved informed 
consent form, training certifications, and any other document required by 
regulation. Following that, if there is no more use for it, data collected for this 
study will be destroyed. If additional publications are in process, the data will be 
maintained in the locked cabinet in the primary investigators’ office. 
We may publish the results of this research. However, we will keep your name, 
organization and other identifying information confidential. 
17. Can I be removed from the research without my OK? 
 No. The researcher does not anticipate any reason to terminate participation 
18. What else do I need to know? 
This research study is being done by Drexel University. There is no inherent risk 
to participation in this research study including physical, psychological, privacy, 
legal, social or economic risk to the participants. 
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Signature Block for Capable Adult 
Your signature documents your permission to take part in this research. 
DO NOT SIGN THIS FORM AFTER THIS 
DATE 
  
   
Signature of subject  Date 
 
 
Printed name of subject 
   
Signature of person obtaining consent  Date 
Liz Masaniai Lynn   
Printed name of person obtaining consent  Form Date 
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Appendix D: Second and Third Interview Questions 
 The investigator will greet and thank the participant again for the second 
interview. The investigator will share with the participant, or restory, our joint 
conversation during the first interview and encourage the participant to collaborate or 
clarify any previous responses. For example, the investigator will pose questions such as: 
1. Are there any aspects of the restory that I may have missed or needed 
clarification? 
o If so, please share and retell your intended meaning. 
2. Do you have second thoughts on your responses or feelings from our first 
interview? 
o If so, how would like to retell that portion of the story? 
3. What is missing from your story that you feel is important that was not covered in 
our first conversation? 
4. What surprised you the most after listening to your story?  
5. Describe any other thoughts that come to mind. 
 
The investigator will greet and thank the participant again for the third interview. The 
investigator will share with the participant themes that emerged across all interviews with 
a few follow-up questions such as: 
1. What are your thoughts regarding the themes that emerged? 
2. Based on our previous two interviews, what other thoughts or feelings do you feel 
are important to complete your story-telling? 
 
